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ABSTRACT

INTEGRATING TRANSFORMATIVE MULTICULTURAL PRACTICE INTO THE
TRADITIONAL PHYSICAL EDUCATION CURRICULUM
By
Kari Lea Breeden
May 19, 2008

This study is intended to serve as a resource for upper elementary physical education
teachers seeking supplemental materials to integrate diversity through multicultural education
in their traditional physical education classroom. Two questions are the basis for this study:
( 1) Can multicultural education be integrated into the upper elementary physical education
classroom? (2) How can teachers' use this study as an assessment tool in their upper
elementary physical education program? This study is built upon the work of scholar James
Banks. It will extend the work of James Banks by showing how his concept of changing the
curriculum to integrate multicultural learning and cultural perspective can be applied to the
traditional upper elementary physical education classroom. Although there are very few
pieces of literature on this particular subject, the researcher has chosen four separate
activities from different cultures in North America to be the focus of this study. These
activities have been chosen because they are regularly taught in elementary physical
education and because they have a cultural history, as well as many extension games .
The premise of this study is to be used as an assessment tool for teachers. Students will
also be engaged in learning the origin of games while exploring the cultural context
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from which it derives. The findings of this study are that traditional curriculum a traditional
upper elementary physical education program can be transformed to be more multicultural,
through changing the way upper elementary physical education teaches about the games taught
in class. Also it is to be concluded that teachers can use this study as an assessment tool for their
multicultural physical education classroom. A recommendation would to expand the quantity of
games that are transformed into multicultural practice.
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CHAPTER I

INTEGRATING MULTICULTURAL PRACTICE INTO THE
TRADITIONAL PHYSICAL EDUCATION CLASSROOM

Introduction
What are physical educators doing to ensure that students are prepared to meet the
demands of the nation's changing diversity? For years educational reform has promoted
the awareness of multicultural diversity so students become more culturally sensitive and
aware of others' differences. Sparks and Butt (2000) ask if traditional curricula can
integrate games, sport, and traditions of people with varying backgrounds into our
physical education programs? It is important that educators be made aware of strategies
they can use to implement a multicultural curriculum in their classrooms. In addition,
students can be made aware of some aspects of their own culture as well as knowledge
about the cultural background of others, while at the same time learning about physical
education. Sparks & Verner (1995) say that exposure to multicultural games is often
limited to physical aspect of instruction, a multicultural physical education curriculum
will help blend the physical skills with the integration of multicultural pedagogy as well.

Purpose of the Project
This purpose of this project was to develop a curricular guide for upper
elementary teachers who see a need to integrate transformative multicultural practice into
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traditional physical education curriculum. The curriculum within this document will
enhance the students role in their own learning.

Scope of the Project
This project was intended as a resource for upper elementary physical education
teachers looking for supplemental materials to use to integrate multicultural education
into their physical education programs. Materials are provided to assist educators in
teaching students how to research cultural backgrounds and how to assemble a portfolio.
Students will learn several aspects of a game: the origin, the traditional and current rules
of play, as well as variations throughout time. Students will also learn the physical
components of the game and be able to demonstrate how to play it. Students will develop
their own cumulative portfolio as evidence of their learning, which can be used as an
assessment tool as well.

Procedure of the Project
This project reviewed related literature as well as multicultural best practices in physical
education. Students will begin by learning and participating in a traditional game and
how it was played long ago. The curriculum in this document will give educators the
resources to lead their students through the process of investigation of different cultural
histories of sports and games. Next, the students will gather and organize the information
in a portfolio. Students will present the findings of their investigations to the rest of the
class. Then, they will participate playing the current versions of the game. The end result
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a cumulative portfolio that physical education teachers may use as partial assessment of
their students. The students will teach what they have learned about the game to a family
member or guest in our class.

Definition of Terms
Culture:
Culture consists oflmowledge, concepts, and values shared by group members through
systems of communication. (Banks, 1997. p.8).
Multicultural Education:
Multicultural education as a field of study designed to increase educational equity for all
students that incorporates, for this purpose, content, concepts, principles, theories, and
paradigms from history, the social and behavioral sciences, and particularly from ethnic
studies and women studies " (Banks and Banks, 1995, p. xii).

Assumptions of the Project
A key assumption is that multicultural education can provide the basis for a fuller,
more satisfying life in the multicultural group. Another key assumption is that integrating
multicultural education in to the public school system is a cure for cultural bias. Lastly,
another assumption is that physical educators will follow through completely with a new
multicultural education curriculum. Dilg (1999) uses these assumptions associated with
the term multicultural education:
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1.

A central goal of the school should be to create an atmosphere in which

teachers, students, and families can work and play together with knowledge of
and respect for each other.
2.

Teachers should recognize the significant difficulties that students and

families face in coming together and creating a multicultural community, and they
should be committed to assisting them in that process.
3.

Teachers should make use of a multicultural sensitivity in shaping

curriculum and pedagogy; they should have some working knowledge of the
histories cultures, and learning styles of their students and draw on that
knowledge in ways that will provide a meaningful learning experience for each of
the students as well as for their classes as a whole.
4.

Multicultural education makes significant demands on teachers and on

students and is in no way associated with a diminution in intellectual rigor.
5.

Multicultural education is associated with support for individual, group,

and community needs, even though at times those needs may be competing.
6.

Multicultural education is associated with inclusion, breadth rather than

narrowness, wholeness rather than fragmentation.
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CHAPTER II
REVIEW OF RELATED LITERATURE

HISTORY OF PHYSICAL EDUCATION
Many researchers throughout the world assure us that ancient peoples participated
in many different physical activities that we still see today. Activities such as running,
leaping, chasing, throwing, hurling, catching, climbing, boxing, wrestling, swimming,
and rhythmical movements were also performed. Records date back as far as 3200 BC
and became known to today's world through discoveries only during the last 150 years.

c

The Ancient peoples did have sporting contests from which many different sports may
have derived. Between 800- 700 BC, the Olympic Games were established and have
been thought to be the birth of physical education as a discipline. "Plato claimed that
swimming and gymnastics engaged in were of great valued and that participation in them
should be obligatory for all youth, girls as well as boys" (Lee, 1983, p. 5). In Athenian
education according to Zeigler (1973), boys as early as age seven were placed in a semimilitary training school. They were taught physical training in arms and war tactics. Girls
were also put through a rigorous routine as well. In Athens there were laws requiring
parents to provide at least an elementary education for their sons and this was to include
swimming proficiency" (Zeigler, 1973, p.114). Later, they expanded their curriculum to
include gymnastics, letters, music and dance. Although there are only inadequate records
of the physical activities available of the common people of the Middle ages, there are
records of the activities of the various nobles and crowns. According to Lee (1983), the
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nobles participated in hunting, horsemanship, rowing, swimming, archery, dancing.
They also participated in leisure activities and games similar to football, cricket, tennis,
mra golf. ,By the sixteenth century, America had created schools for their children, where
they were taught to read and write and physical activity was not taught in the schools.
Since the responsibilities oflife's necessities were so demanding, there was little time for
games and leisure activities. Activities that were not connected with work or worship
were thought to be a waste ohime. As more settlers came, they brought with them more
ideals and beliefs from their mother countries, one of which was slavery. Now that many
colonists had slaves to do the work for them, they had more time for leisurely activities.
Lee (1983) claims that in large plantations of the South they developed a leisurely class
where they participated in fox hunting, horse racing, and dancing. The children of the
colonies played marbles, leapfrog, hop scotch, kite flying, fishing and dancing. The first
thoughts of physical education as instruction came about in the eighteenth century, when
many philosophers and educational reformists called for the need for physical education
in some form or another. "Jean Jacques Rousseau called for instruction in swimming,
leaping, jumping, and scaling cliffs. He felt that physical and intellectual education are so
intimately bound ... they should proceed together" (Lee, 1983, p. 16). For years physical
education programs have been caught between preparation of the body for combat and
the recognition of the unity of mind, body, and soul. Colonial leaders, such as Thomas
Jefferson and Benjamin Franklin, strongly urged schools to introduce physical activity
into their school curriculum, but the Puritan attitudes still prevailed that play was a sin.
Benjamin.Franklin, being a teacher himself and an advocate for physical education, even
went as far as setting up a physical activity curriculum and gave instructions on the
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techniques of teaching some of the activities to other instructors. By the nineteenth century,
America's population had increased dramatically and many immigrants from many lands poured
into the "promised land". Westward expansion of America brought about new schools and new
opportunities. At the Round Hill School in Massachusetts, physical education became for the
first time in the United States a regular course of instruction. "It was also the first time an
educator specifically qualified for the task, Charles Beck, was hired to teach physical education"
(Lee, 1983, p.34). "In 1837, a woman named Catharine Beecher coined the phrase 'calisthenics'
from the Greek word Kalos meaning "beautiful" and sthenos meaning "strength"" (Lee, 1983,
p.27). She prepared a program of physical education made up of twenty-six lessons in
physiology and two courses in calisthenics. Lee (1983) also states that it wasn't until 1852, which
America's first woman graduate of medical school published a book about the physical education
of girls that backed Catharine Beecher's work. As stated by Humphrey (1994) and Lee (1983), by
1852 a few schools in Massachusetts allotted time for physical activity to take place during the
school day interest began arising and in 1889 the first National Conference in the Interest of
Physical Training was held (Humphrey 1994). For the first time administrators began to feel the
pressure and need for some kind of formal physical activity as a part of the school program.
Although physical activity was still seen as a "break" for the students so that they would
approach their intellectual studies with more vigor and enthusiasm; it was still the beginnings of
a supervised physical education program. From the turn of the century up until about World War
II (1939-1945), physical education classes mainly consisted of gymnastics, dance, swimming,
and rhythmic activities. Although there were some sports being played throughout the
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country. They were played outside of the school day and were not organized or supervised. A
game that resembles today's lacrosse was being played by the Choctaw Indians of Mississippi
and soccer-like game was being played by the Indigenous people. Some form of cricket,
rounders, and baseball was emerging throughout the nation. Researchers believe that with the
flow of immigrants came enthusiasm for physical education and differing sports. Although
soccer and track and field was overwhelming popular in colleges around the country; bowling,
golf, boxing, basketball, and bicycling became very prevalent during this time period as well.
The Depression of the 1930's led to economic stress. School boards were forced to make drastic
cuts in education. The specialized subjects; music, art, home economics, and physical education
were considered extra expenses and consequently were cut from the courses. The Progressive
Education Movement caused much controversy throughout education and physical education
was no exception. The movement claimed that teachers should only teach what the students
inquired about. Students were to figure out what they wanted to learn about. Lee (1983) remarks
that in physical education, a lot of time was wasted with students arguing about what to learn.
As with all other subjects, the progressive movement died out, and educators brought about
many changes in physical education. Foremost of the changes was the acceptance of sports and
dance as a legitimate part of the physical education curriculum. Gymnastics was now placed back

in the physical education curriculum with the addition of apparatus and free exercise routines.
"During World War II, the military called on physical educators and trained coaches to man the
Armed Services' physical training and athletic programs and the head physical reconditioning
programs with trained physical educators, both men and women" (Lee, 1983, p.229). The
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popularity of sports crowded the formal physical education out of the schools. Many
tried to broaden the spectrum of activities in physical education, but sports prevailed and
interest in sports had become so promoted that more publicity was given to them then any
other activity. Sports attracted spectators, interest in the school by communities, and
funding for athletic programs. Fisher (1953) states that during the mid twentieth century,
physical education and sport organizations and associations were popping up everywhere
which brought notability to physical education as an educational practice. Many
researchers came to study physical education and published materials began to appear
relating to physical education and with it came physical fitness testing. Physical
achievement tests were administered in schools and results were being published. Unlike
most teachers of physical education of the nineteenth century, many teachers of the
twentieth century had professional training in physical education, sport, and physical
fitness testing. The mid twentieth century birthed a professional organization titled the
American Association for Health, Physical Education and Recreation. Dance was later
added to the title. As the organization grew, so did its' supporters and interest in physical
education. This ·organization also supported the physical fitness and girls and women.
This would be the first time that women's physical education was getting national
notoriety and the National Association of Physical Education for College Women was
founded. In the l 960's, the physical fitness movement called attention to youth fitness. A
national council produced a booklet, Youth Fitness, which suggested a school program of
fitness. Soon after, many states established state fitness programs for America's youth.
During the 1970's, two events happened that changed the face of physical education and
athletics as well (Lee, 1983). The first was The Educational Amendment Act of 1972

10
(Title IX), which mandates that women were not to be discriminated against in the
physical education classroom. The second event was the Education for All Handicapped
Children Act of 197 5. This act specifically mandates special physical education,
including athletics, for all disabled children. During the 1980's, a transition into the new
way of thinking was still being made. In the past, sports were only offered for men and
boys with skills to participate. Now, sports are to be offered to meet the needs of boys,
girls, and the disadvantaged. Many schools adopted intramural programs and extra
curricular sports programs which fostered after school athletics. This in tum created more
time to the physical fitness program in the classroom. Schools were teaching things like
jogging, jazzercise, dancing, swimming, gymnastics, and fitness in their physical
education classroom. More cooperative learning activities and team building activities
were being incorporated in classrooms across America. Of course sport fundamentals
were still taught to prepare students for high school and collegiate athletics. As we enter
the 21st century, each state has laws, requirements, and standards that must be met by
each student intending on passing the physical education program offered by the school
system.
They are as follows:

Revised Codes of Washington I Washington Administrative Codes
WAC 180-50-135 Physical Education-Grade school and high school requirements.
(1) Grades 1-8. Pursuant to RCW 28A.230.040, an average of at least one
hundred instructional minutes per week per year in physical education shall be required
of all pupils in the common schools in the grade school program (grades 1-8) unless
waived pursuant to RCW 28A.230.040.
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(2) Grades 9-12. Pursuant to RCW 28A.230.050, a one credit course or its
equivalent shall be offered in physical education for each grade in the high school
program (grades 9-12).

RCW 28A.230.040 Physical education in grades one though eight. Every pupil
attencilng grades one through eight of the public schools shall receive instruction in
physical education as prescribed by rule or regulation of the state board of education:
PROVIDED, That individual pupils or students may be excused on account of physical
disability, religious belief or participation in directed athletics.

RCW 28A.230.050 Physical education in high schools. All high schools of the state
shall emphasize the work of physical education, and carry into effect all physical
education requirements established by rule or regulation of the state board of education:
PROVIDED, That individual students may be excused from participating in physical
education otherwise required nnder this section on acconnt of physical disability,
employment or religious belief, or because of participation in directed athletics or
military science and tactics or for other good cause.

High School Graduation Requirement:
The two-credit graduation reqnirement in health and physical education.
The fitness portion of the requirement shall be met by course work in fitness education.
The content of fitness courses shall be determined locally pursuant to WAC 180-51-025.
Suggested fitness course outlines shall be developed by the Office of Superintendent of
Public Instruction. Students may be excused from the physical portion of the fitness
requirement pursuant to RCW 28A.230.050. Such excused students shall be required to
substitute equivalency credits in accordance with policies of boards of directors of
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districts, including demonstration of the knowledge portion of the fitness requirement.
"Directed athletics" shall be interpreted to include community-based organized athletics.
Recess:
Recess, as normally provided, cannot be used to meet the requirement of an average of
I 00 minutes per week of instruction In physical education. Some school do use the
period of time previously designated for recess to provide teacher directed physical
activities one or two days a week to further lessons taught by a physical education
specialist. The elements that must be met included directed activity, provided by a
classroom teacher in which all students participate.
Copyright@ Office of Superintendent of Public Instruction

Washington State Essential Academic Learning Requirements for Physical Education

Essential Academic Learning Requirements
1. The student acquires the knowledge and skills necessary to maintain an active
life: Movement, physical fitness, and nutrition.
To meet this standard, the student will:
1.1 Develop fundamental and complex movement skills, as developmentally appropriate.
1.2 Safely participates in a variety of developmentally appropriate physical activities.
1.3 Understand the concepts of health-related physical fitness and develop and monitor
progress on personal fitness goals.
1.4 Understand the relationship of nutrition and food nutrients to physical performance
and body composition.
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2. The student acquires the knowledge and skills necessary to maintain a healthy
life: Recognize patterns of growth and development, reduce health risks, and live
safely. To meet this standard the student will:
2.1 Recognize patterns of growth and development.
2.2 Understand the concept of control and prevention of disease.
2.3 Acquire skills to live safely and reduce health risks.

3. The student analyzes and evaluates the impact of real-life influences on health.
To meet this standard the student will:
3.1 Understand how environmental factors affect one's health. (air, water, noise,
chemicals)
3 .2 Gather and analyze health information.
3 .3 Use social skills to promote health and safety in a variety of situations.
3 .4 Understand how emotions influence decision making.

4. The student effectively analyzes health and safety information to develop health
and fitness plans based on life goals.
To meet this standard the student will:
4.1 Analyze health and safety information.
4.2

Develop a health and fitness plan and a monitoring system.

Copyright@ Office of Superintendent of Public Instruction

National Standards ofPhysical Education
Physical activity is critical to the development and maintenance of good health. The goal
of physical education is to develop physically educated individuals who have the
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knowledge, skills, and confidence to enjoy a lifetime of healthful physical activity.
A physically educated person:
Standard I : Demonstrates competency in motor skills and movement patterns needed to perform
a variety of physical activities.
Standard 2:Demonstrates understanding of movement concepts, principles, strategies, and tactics
as they apply to the learning and performance of physical activities.
Standard 3 :Participates regularly in physical activity.
Standard 4:Achieves and maintains a health-enhancing level of physical fitness.
Standard 5: Exhibits responsible personal and social behavior that respects self and others in
physical activity settings.
Standard 6: Values physical activity for health, enjoyment, challenge, self-expression, and/or
social interaction.
Copyright@ National Association for Sport and Physical Education

APPROPRIATE PRACTICES FOR PHYSICAL EDUCATION
Curriculum
The physical education curriculum has an obvious scope and sequence based on goals and
objectives that are appropriate for all children. It includes a balance of skills, concepts, games,
educational gymnastics, rhythms, and dance experiences designed to enhance the cognitive,
motor, affective, and physical fitness developments of every child.
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Development of movement concepts and motor skills
Children are provided with frequent and meaningful age-appropriate practice
opportunities that enable individuals to develop a functional understanding of movement
concepts (body awareness, space awareness, effort, and relationships) and build competence and
confidence in their ability to perform a variety of motor skills (locomotor, non-locomotor, and
manipulative).

Cognitive Development
Physical education activities are designed with both the physical and the cognitive
development of children in mind. Teachers provide experiences that encourage children to
question, integrate, analyze, communicate, apply cognitive concepts, and gain a wide
multicultural view of the world, thus making physical education a part of the total educational
expenence.

Affective Development
Teachers intentionally design and teach activities throughout the year that allow children
the opportunity to work together to improve their emerging social and cooperation skills. These
activities also help children develop a positive self concept. Teachers help all children experience
and feel the satisfaction and joy that results from regular participation in physical activity.

Concepts ofFitness
Children participate in activities that are designed to help them understand and value the
important concepts of physical fitness and the contribution they make to a healthy lifestyle.

16
Physical Fitness Testing
Ongoing fitness assessment is used as part of the ongoing process of helping children
understand, enjoy, improve, and I or maintain their physical health and well being. Test results
are shared privately with children and their parent& a& a tool for developing their physical fitness
knowledge, understanding, and competence. As part of an ongoing program of physical
education, children are physically prepared so they can safely complete each component of a
physical test battery.

Calisthenics
Appropriate exercises are taught for the specific purpose of improving the skill,
coordination, and/or fitness levels of children. Children are taught exercises that keep the body in
proper alignment, thereby allowing the muscles to lengthen without placing stress and strain on
the surrounding joints, ligaments, and tendons.

Fitness as Punishment
Fitness activities are used to help children increase personal physical fitness levels in a
supportive, motivating, and progressive manner, thereby promoting positive lifetime fitness
attitudes.

Assessment
Teacher decisions are based primarily on ongoing individual assessments of children as
they participate in physical education class activities (formative evaluation) and not on the basis
of a single test score (summative evaluation). Assessment of children's physical progress and
achievement is used to individualize instruction, plan yearly curriculum and weekly lessons,
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identify children with special needs, communicate with parents, and evaluate the program's
effectiveness.

Active Involvement and Participation for Every Child
Chlldfeii participate in their regularly scheduled physical education class because it is
recognized as an important part of their overall education. All children are involved in activities
that allow them to remain continuously active. Classes are designed to meet a child's need for
active participation in all learning experiences.

Dance & Rhythmical Experiences
The physical education curriculum includes a variety ofrhythmical, expressive, and dance
experiences designed with the physical, cultural, emotional, and social abilities of the children in
mind.

Gymnastics
Children are encouraged to sequentially develop skills appropriate to their ability and
confidence levels in non-competitive situations centering around the broad skill areas of
balancing, rolling, jumping, and landing, and weight transfer. Children are able to practice on
apparatus designed for their confidence and skill level and can design sequences which allow for
success at their personal skill level.

Games
Games are selected, designed, sequenced, and modified by teachers and I or children to
maximize the learning and enjoyment of children.
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Rules Governing Game Play
Teachers and I or children modify official rules, regulations, equipment, and plying space
of adult sports to match the varying abili8ties of the children.

Forming Teams
Teams are formed in ways that preserve the dignity and self-respect of every child.

Facilities
Children are provided an environment in which they have adequate space to move freely
and safely. Both inside and outside areas are provided so that classes need not be canceled or
movement severely limited because of inclement weather.

Gender- Directed Activities
Girls and boys have equal access to individual, partner, small group, and team activities.
Both girls and boys are equally encouraged, supported, and socialized toward successful
achievement in all realms of physical activities. Physical education teachers support leadership
opportunities and provide positive reinforcement to both genders equally.

Number of Children on teams
Children participate in team games that allow for numerous practice opportunities while
also allowing them to learn about the various aspects of the game being taught.

Competition
Activities emphasize self improvement, participation, and cooperation instead of winning
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and losing. Teachers are aware of the nature of competition and do not require higher levels of
competition form children before they are ready.

Success Rate
Children are given the opportunity to practice skills at high rates of success adjusted for
their individual skill levels.

Class size
Physical education classes contain the same number of students as in the regular
classrooms. Class size should not increase for physical education.

Equipment
Enough equipment is available so that teach child benefits from maximum participation.
Equipment is matched to the size, confidence, and skill level of the children so that they are
motivated to actively participate in physical education classes.

Physical Education and Recess
Physical education classes are planned and organized to provide children with
opportunities to acquire the physical, emotional, cognitive, and social benefits of physical
education.

Taken From: National Association for Sport and Physical Education an alliance for American
Alliance for Health, Physical Education, Recreation, and Dance.(2004). Appropriate Practices
for High School Physical Education. Retrieved August, 2007 from
http://www.aahperd.org/naspe/peappropriatepractice/AppropriatePracticesforHS.pdf
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HISTORY OF MULTICULTURAL EDUCATION

Multicultural education grew out of civil rights movement of the 1960's. During
this decade, African Americans embarked on a quest for their rights that was
unprecedented in the United States. A major goal of the civil rights movement of the
1960' s was to eliminate discrimination in public accommodations, housing, employment,
and education. The consequences of the civil rights movement had a significant influence
on educational institutions as ethnic groups demanded that the schools and other
educational institutions reform their curricula so that they would reflect their experiences,
histories, cultures, and perspectives. Ethnic groups also demanded that the schools hire
more teachers and administrators of ethnicity so that their children would have role
models that they could relate to and feel more successful. Banks and Banks (2005) speak
of ethnic groups who pushed for control of schools and the books that would reflect the
diversity of public schools. Multicultural education emerged from the diverse courses,
programs, and practices that educational institutions devised to respond to the demands,
needs, and aspirations of the various groups. Multicultural education is not an actual
course or an educational program. Rather, practicing educators use the term multicultural
education to describe a wide variety of programs and practices related to educational
equity, women, ethnic groups, language minorities, low-income groups, and people with
disabilities. Banks and Banks (2005) describe the term multicultural education to be used
to describe a curriculum that incorporates the experiences of ethnic groups of color or a
curriculum designed to increase educational equity for a range of cultural, ethnic, and
economic groups.
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Benefits ofMulticultural Education

"It is not news to most people that classrooms around the united States are becoming
more and more culturally and linguistically diverse" (Trumbull, 2001. pp.xiii). Schools and their
instructors will need to become more proactive in terms of educating for multicultural
understanding. Training students to respect cultural differences and become caring and sensitive
to individual hist01y is vital. "As educators, our responsibilities to prepare students to meet the
demands of a changing world have increased. It is important that we prepare our students to
address the issues of diversity and teach them to have an awareness as well as an appreciation for
other cultures" (Sparks & Butt, 2000, p. 1). According to Gay (1979) the most important time in
children's formal education is in the elementary grades. This is the time when students are
learning exactly what it means to be a student. They are learning the rules and protocols of a
public school system. Students learn all the basic skills needed for future success in their
academic career. Gay's philosophy (1979) is that during elementary school teachers help shape
who these children are going to be, so special care should be taken to guarantee that important
aspects of childhood development are included in the curricula. "When teachers become aware
of cultural values and cultural differences at a deep level they can use any of the other tools in a
more powerful and culturally appropriate manner" (Trumbull, 2001, p.27). "The development of
multicultural education should take place over an extended period of time. It should also begin
with the background of the students for whom the process is intended" (Baker, 1994, p. 92).
Educational reform needs the support of the families and communities. Schools are highly
dependent on and vulnerable to citizens who can support or impede change in a school.
"Community members and leaders can validate the need for educational reform and provide an
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appropriate forum for exploring the importance of education" (Banks & Banks, 2007, p. 425).
To create harmonious relations among the school and community, teachers need to understand
their students' community and home life. Teachers need to know the educational expectations
parents have for their children, the family's values, and how children are taught in their homes
and communities. Parents also need to know the same about the school. Most teachers are eager
to teach lessons about other countries because it is not only interesting, but most teachers have
some kind of personal experience, which brings with it a degree of comfort of teaching about
another country or culture. "There is also something wondrous about exposing students to the
unfamiliar characteristics of another country and diverse cultures" (Baker, 1994, p. 24). The
study of other countries and their cultures can provide a wonderful opportunity for students to
understand the cultural differences. Trumbull (2001) also states that "teachers that are working in
a public school system that is just becoming diverse must come to realize that teaching their new
students successfully is going to mean learning about new cultures" ( p. xiii). "Educators
involved in the development of multicultural programs must consider the accepted components
of curriculum design: needs assessment, goals and learning outcomes, implementation, teaching
strategies, and skills assessment" (Hernandez, 200 I, p. 249). "This serves to ensure that content,
perspectives, and frames of reference are expanded so as to better represent the dynamic
character, growth, and complexity of our nation, and thus, to enable students to develop a greater
understanding of diverse groups" (Hernandez, 2001, p. 278). Although staff development to
learn multicultural understanding is expensive and a large task to undertake it is a necessity to
stay current with the diversely changing world. If we as teachers expect our students to learn
about cultural awareness and sensitivity, then we educators must do the same. An assumption is
that all teachers will follow through with the new curriculum and not let multicultural education

fade out of our classrooms. Given their commitments to facilitating individuals as learners,
schools have an ethical obligation to include ethnic diversity and cultural pluralism in their
curriculum. "While important at all levels of schooling, this mandate is crucial to elementary
education"(Gay, 1979, p. 325). Many different researchers use the term multicultural education,
and it is a term that needs to be clarified. Every researcher and research group seem to have their
own definition to fit their own needs. Banks (1993) identifies the major ones when he explains
that "multicultural education is an idea, an educational reform movement, and a process whose
major goal is to change the structure of educational institutions" (p.28). "Increasingly,
multicultural education is seen as a process instead of a product. As a process, it is a way of
thinking, a decision-making style, and a way of behaving in educational settings that is pervasive
and ongoing" (Banks, 1993, p. 29). Even though many children of elementary school age are
experiencing ethnic differences, they lack the conceptual framework necessary to fully
understand these differences. "Multicultural education has the potential for filling these voids"
(Gay, 1993, p. 326). "Many children whose cultural values and identities are strongly rooted in
their traditional ethnic heritage experience alienation and isolation in American schools" (Gay,
1993, pp 327). Gay (1993) notes that this alienation can cause situations of classroom
management, misbehavior, lack of interest in school, and low level academic performance.
Davidman (1997) mentions that, "another key element to remember to get students engaged in
multicultural activities is to cover all cultural groups they see themselves as part of' (p. 12).
Geneva Gay (1993) writes of three primary benefits of multicultural education. One benefit of
multicultural education is appreciation of others' differences. This appreciation comes through
knowledge and understanding about ones own ethnic and cultural heritage. Before a
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student should study another culture, they should learn about their own culture. Another benefit
discussed by Gay (1993) is that the students will begin to understand diversity because they are
immersed in diversity every day. Although they see students of different ethnicity, many students
are not exposed to more than one culture. Many students do not even realize that there are
different cultures other than their own. Children at an elementary age are very egocentric and
only focus on issues which influence their own lives. Through multicultural education, students
will recognize that there are many different people in our world with many new ideas to learn. A
third benefit is that, "multicultural education can function as an instructional tool for improving
the general education for all elementary school children" (Gay, 1993, p 327). As children learn
and grow, they will help educate the world with cultural awareness and sensitivity. "As teachers
we owe it to our students to continue the struggle toward progress" (Dilg, 1999, pp. 43).
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GOALS OF MULTICULTURAL EDUCATION

When studying diversity throughout various cultures, students may become very intrigued
and curious about other cultures. Diversity can also frustrate, frighten, or even overwhelm
students at the same time. To diminish the potential for confusion or frustration for the students,
teachers may benefit from the use of a map or guide to lead the students through their
multicultural activities. "The concept of multicultural education that is recommended is defined
by seven major goals and integrates elements of a goal oriented conception for K-12 educators
seeking to understand and implement multicultural education in their classrooms and
communities" (Davidman and Davidman, pp 13, 1997).
The goals of multicultural education according to Davidman and Davidman (1997) are:
•

Educational Equity

•

Empowerment of Students and Their Parents

•

A Pluralistic, Unified Democratic Society (Freedom)

•

Cultural Pluralism in society

•

Intercultural, Interethnic, and Intergroup Understanding and Harmony in the
Classroom, School, and Community

•

An Expanded Multicultural, Multiethnic Knowledge Base for Students, Teachers,
administrators, and Support Staff

•

Students, Teachers, Support Staff and Administrators Who Think, Plan, and Work
with a Multicultural Perspective
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Multicultural education can be seen as the process through which students become
aware of themselves, their own culture, and their place in this diverse world. Baker
(1994) describes the goals of multicultural education to be focused on the individual
instead of the larger group as a whole. The first goal of multicultural education is to help
students become more aware of themselves as Individuals and of their own culture. The
second goal is to help individuals develop an understanding and appreciation for the
cultures of others. An understanding of other cultures help us to become more objective.
A third goal is to encourage individuals to support and to participate in as many different
cultural groups as they choose. Participating in activities is a fundamental tool in getting
students to experience and understand other cultures. Some students may find that they
share values, goals, or experiences with other cultures. Multicultural education provides
an opportunity for helping individuals' feel comfortable about diversity in their
classrooms, schools, and communities. The fourth goal of multicultural education is to
help individuals reach their full potential so that they are in control of their own lives and
thereby become empowered. As Kendall (1996) writes, schools can mirror a multicultural
community so that children are helped to develop a culturally diverse frame of reference.

Needfor Multicultural Education in the Traditional Physical Education Classroom
Many students from other countries have not been exposed to traditional
American elementary physical education. Sparks and Butt (2000) ask if traditional
curricula can integrate change into our physical education curricula? A change to a
curriculum ·of diverse cultures and customs would be ideal. This new curriculum would
not only benefit the students from other countries, but all students in the general
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population would benefit. Gloria Boutte (1999) says that ignoring the effects of culture and
learning styles of the diverse population could affect all students, not just the diverse population.
"As an example, games and activities representing different cultures and traditions could provide
a broader educational experience for students from majority cultures and would be a source of
pride for children from minority backgrounds" (Swisher & Swisher, 1986, p.2). Integrating
multicultural education into the physical education class is challenging, but it is needed in our
elementary schools. Schools and their instructors will need to become more proactive in terms of
educating for multicultural understanding. Training students to respect cultural differences and to
be caring and sensitive to individual history is vital. Educators must develop strategies that
promote equality of all students through games, sports, fitness, and athletics. Although physical
education is traditionally taught and assessed as a group, attention must be given to the needs of
the individual learner, as well as each student's role as a member of a group. By reconstructing
the curriculum and addressing new educational strategies that complement the diverse student
population, physical educators can acknowledge and act on the diversity reflected in their
classrooms. "Specific action toward multicultural enrichment can successfully occur within
physical education through the employment of three specific multicultural dimensions which
include: content integration, prejudice reduction strategies, and culturally responsive pedagogy"
(Sutliff, 1996, p.2). Sutliff also states that instructional themes patterned after activities of
historical games was the strategy used for content integration. Strategies utilized for prejudice
reduction were cooperative, initiative, and trust building activities. Culturally responsive
pedagogy encourages the physical educator to be aware of trends and customs of their diverse
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student population. When working with culturally diverse students, physical educators
must educate themselves about the cultural similarities and differences associated with all
the groups (1996). Jewett (1989) wants educators to visualize a physical education
curriculum that encourages all students to have knowledge of world cultures and an indepth knowledge of at least one culture other than their own. To make a change in
attitudes and beliefs in our physical educators, we will need a complete change in the
curriculum. Instead of just adding to the traditional program, physical educators need a
complete transformation. Carroll and Hollinshead (1993) claim that there has often been
ignorance, lack of understanding and lack of training on the part of the schools and the
training of their teachers, and disagreement over policies within the educational system
about multicultural education." As an example, games and activities representing different
cultures and traditions could provide a broader educational experience for students from
majority cultures and would be a source of pride for children form minority
backgrounds" (Swisher & Swisher, 1986, p. 2).

The Transformation Approach
"The transformation approach is the third step in a four-step process of integration
of multicultural education into the classroom" (Banks, 1996, pg. 233). The first level is
the contributions level. This level focuses on heroes, holidays, and the most popular
cultural concepts. Usually these topics are added to the curriculum for an art project or
brought up as a celebration in the classroom, with little history or culture taught to the
students. This level is what one would see in most elementary schools where only the
dates written on a calendar seem to be discussed or celebrated at all. The second level is
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the additive approach where content, concepts, and themes are added to the curriculum
without changing the curriculum. In classrooms, teachers may have students learn about
different cultures and may, but rarely, teach it from another cultures' perspective. They
would teach about the concepts like slavery, the taking ofNative lands, and so forth, but
the curriculum is not changed, just added to. The third approach is the transformation
approach. Banks (1997) states that, "the curriculum in the transformation approach is
changed to enable students to view concepts, issues, events, and themes from the perspectives
of diverse ethnic and cultural groups" ( p. 237 ). "The transformation approach doesn't just
add more to the curriculum, it changes or transforms the curriculum into a multicultural
structure that enables students to observe curriculum from a different cultural perspective"
(Banks, 1997, pp. 233). In physical education, we do not teach where the games originated,
but what cultures brought us particular games. These four approaches often are taught in the
same lesson, so that a lower level approach leads to a higher level. The fourth approach is
the social action approach. It is unrealistic to expect a teacher to move directly from a highly
mainstream-centric curriculum to one that focuses on decision making and social action.
Banks (1993) notes that, ''the move from the first level to the higher levels of multicultural
content integration is likely to be gradual and cumulative" (p. 207). Banks (1997) believes it
is a teachers responsibility to not only teach reading, writing, and mathematics but to teach
"life skills" to be able to communicate with people of differing backgrounds. Therefore, rather
than a periodic intrusion, multicultural education should be an on-going process in our every
classroom, even in physical education. The transformation approach is limited only in the sense
that students may or may not develop the skills and capabilities to use the knowledge they
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acquire in ways that empower them socially, politically, and culturally. This capacity
characterizes only the highest level of multicultural content integration (Hernandez, 200 I.
pp. 279).
This approach has it pros and cons. The pros are; I) enables students to
understand the complex ways in which the diverse racial and culturai groups
participated in the formation of U.S. society and culture. 2) helps reduce racial
and ethnic encapsulation. 3) enables diverse ethnic, racial, and religious groups to
see their cultures, ethos, and perspectives in the school curriculum.
4) gives students a balanced view of the nature and development of U.S. culture
and society. 5) helps to empower victimized racial, ethnic, and religious
minorities. The cons of the transformation approach are; I) requires substantial
curriculum revision, in-service training, and the identification and development of
materials written from varying perspectives. 2) staff development for the
institutionalization of this approach must be continual and ongoing. 3) some
people fear such substantial changes to the curriculum, claiming a "dumbing
down" of the curriculum, or that the curriculum will result in reduced attention to
expected content for later career and life opportunities. (Banks, 1997)

Five Dimensions ofMulticultural Education
To implement multicultural education effectively, a curriculum must coincide
with the Banks' five dimensions of multiculturalism. "Multicultural education tries to
create equal educational opportunities for all students by changing the total school
environment so that it will reflect the diverse cultures and groups with a society and
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within the nations' classrooms" (Banks, 1997- Goals and Dimensions-online Journal).
The first dimension is content integration. This dimension incorporates integrating the
histories and cultures of all diversities into the curriculum. This dimension seems to be
the most common throughout elementary schools. To have a multicultural classroom, it
wouid need to illustrate key concepts, issues, and diverse cultures within different areas
of discipline. Though this dimension appears to be only a first step towards multicultural
integration, although a very important step. Before the process of multicultural
integration can begin, students of diverse backgrounds need to be represented throughout
the curriculum. If students do not feel valued as an individual and a culture, the
challenge is to get student and staff"buy in" to a multicultural educational school
environment will be an uphill battle. The second dimension is knowledge construction.
This dimension consists of a breaking down of assumptions and values of the people who
constructed the curriculum. This dimension fades away from the euro-centric perspective
of most classroom textbooks to bring different cultural perspectives from the different
cultures. Students are helped to understand and to become critical thinkers of their own
learning. The third dimension is equity pedagogy. This dimension enables children from
diverse racial groups and both genders to be successful. This dimension doesn't just add
to the curriculum, but changes the curriculum to meet the needs of their diverse student
population. One way in which teachers can achieve equity pedagogy is to have students
work in cooperative groups rather than in competitive groups. This dimension must also
support cross- cultural or cross- racial students working together to achieve a common
goal. The fourth dimension is prejudice reduction. This dimension works on teaching
students not only awareness of other cultures, but some understanding of other cultures'
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perspectives. This dimension not only teaches awareness, but understanding and to
develop positive attitudes toward other cultural groups. Negative attitudes about other
racial or ethnic groups are embedded in our students minds long before they reach our
classroom door. Our job as educators is to try to shift those attitudes to a more positive
realm. This dimension also makes evident the misconceptions about diflerent racial and
diverse cultures that students need to learn about. The fifth dimension is empowering
school culture and social structure. This final dimension expands out form the individual
to the entire school culture to see how to make it more equitable for all students, staff,
families of our students and community members. An emphasis on grouping and labeling
practices in the school is an important point of this dimension. A total school reform is
needed to achieve equality for all. A school must incorporate all five dimensions to
achieve total multicultural equality for all students, staff, and families of the community.

Parent and Community Involvement

"Cultural perspectives play an important role in the traditional approach to parent
involvement" (Banks, 2007, p. 432). To create harmonious relations between the school
and community, teachers need to understand their students' community and home life.
Furthermore, they must know the educational expectations parents have for their
children, the family's values, and how children are taught in their homes and
communities. At the same time, parents need to know the same about the school, the
curriculum, and school programs. "Community members and leaders can validate the
need for educational reform and provide an appropriate forum for exploring the
importance of education" (Banks & Banks, 2007, p. 425). If parents do not feel their
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culture is valued, appreciated, or even acknowledged, they may not support your program. A
change is needed and it needs the support of the families and communities. After all, they can
supp01t or impede the development of your entire program.

The study of other countries and cultures can provide a wonderful opportunity for
students to understand the cultural differences and to share this knowledge with the parents and
community. It is also a great opportunity for the parents and community to share their culture
with the students. Guest speakers, story tellers, and performers are an excellent occasion to get
the parents involved in the schools. Also, schools have school family nights, open house events,
cultural events, and student celebrations when parents have a chance to come see the student's
work and learning environment and to be made aware of the diversity being taught to their
students. Let parents and community feel welcome and invited to participate in the cultural
awareness curriculum. When teaching cultural awareness, it is important to get parent input and
feedback. The best way to not have situations arise is to be prevent the issues before they begin.
Communication with parents and the community is the key to a successful multicultural
education program.
With any of the areas of potential conflict between different value orientations, the key to
problem-solving is awareness. Recognizing the possible barriers to cross-cultural
understanding leads to different interpretations of situations, or at least, the realization
that there is more than one possible interpretation. When both teachers and parents are
aware of their somewhat different orientations, they have a greater chance of forging
alliances and discovering shared goals for the children (Trumbull, 2001, p.27).
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CHAPTER III
METHODS & PROCEDURES OF THE PROJECT

Purpose of the Project
The purpose of this study was to develop a curricular guide for upper elementary physical
educations teachers who see a need to integrate transformative multicultural practice into
tradtional physical education curriculum. The curriculum within this document will enhance the
students role in their own learning games and sports form different cultures.

Participants
The participants are upper elementary physical education students from a diverse
community. Students from a majority non-white population.

Setting
The setting is an upper elementary physical education classroom in the Pacific
Northwest.

Project Rationale
This project has been designed to bring multicultural-based content into the tradtional
upper elementary physical education classroom. These practices are to allow for cultural and
intercultural study while learning the components of physical education. The transformative
curriculum within this project has been designed to meet the Standards of physical education, as
well as the grade level expectations for physical education while transforming the traditional
physical education curriculum to a multicultural educational experience.
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PROJECT DEVELOPMENT
The research in this project comprises the review of more than thirty sources. Sources
were located primarily throughout the Central Washington University library system. The CWU
library resources included the interlibrary loan system, databases such as ERIC, Jstor, and
Education Full Text. Educational journals were also used as a resource, such as Physical
Educator, The Journal of Negro Education, and The Elementary Education Journal. Several
resources were used from the state and national standards and requirements also.

PROJECT IMPLEMENTATION
The literature researched drove the activities for this study. The activities were designed
to reflect the findings of physical education and multicultural education research. The activities

(
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and lessons found in Chapter four are planned to be used only as a supplemental resource to your
elementary physical education program. It is proposed that one should use this to promote
cultural sensitivity and understanding through their physical education practices. Many of the
activities taught in a traditional physical education curriculum originated within another culture
and elementary physical educators are not teaching it as though it were. Activities used for the
new multicultural curriculum were chosen not only for the cultural context, but because they
contain appropriate physical education activities.
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CHAPTER IV

THE TRANSFORMATION OF TRADITIONAL PHYSICAL EDUCATION
CURRICULUM TO A MULTICULTURAL CLASSROOM

Introduction
Teaching games in today's physical education class consists of teaching the students the
rules and etiquette of the game, the equipment used to play, and the skills and strategies needed
to achieve success at that particular game. Teachers may address a small history of where the
game derived from, but it would have no cultural perspective and rarely have any in depth of
information for the students to learn from. A few cultural games would be added to the
curriculum during holidays or other celebratory events. "Exposure to multicultural games is
often limited to physical instruction" (Ninham, 2002. Pg I). Using the transformation approach
of James Banks, multicultural games would not just be added to the curriculum, the curriculum
would be changed to encompass not only the history of the game, but the game itself from
another cultural perspective. Also, each unit will be held following Banks' (1997, online) five
dimensions of multicultural education. Content integration is the first of the dimensions and it
incorporates integrating the histories and cultures of all diversities into the curriculum.
Knowledge construction is the second of the five dimensions and it consists of a breaking down
of assumptions and values of the people who constructed the curriculum. Equity pedagogy is the
third step in the dimensions and it enables children from diverse racial groups and both genders
to be successful. Prejudice reduction is the fourth dimensions and it works on teaching students
not only awareness of other cultures, but some understanding of other cultures' perspectives.
Empowering school culture and social structure is the fifth and final dimension and it expands
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out form the individual to the entire school culture to see how to make it more equitable for all
students, staff, families of our students and community members. These five dimensions are a
must for a school program to follow in order to be a successful ethnically diverse school
environment. In this study, four different games will be taught to students in upper elementary
physical education while delving into the cultural background of the game itself. The researcher
has found it very difficult to incorporate cultural history into a physical education classroom.
Every game had to originate from somewhere. So each group of students would do a project on a
game that originated from a different culture. The student would then perform their own research
about that particular game. Next, they would teach the class about his or her activity and where it
originated. Students will also learn of the people who started this game and why it began.
Students will be welcome to bring in guest, costumes, artifacts, or other original pieces that help
support their lesson. This lesson would best fit into Banks' transformation approach. The
structure of the class would change and the students would learn cultural history in physical
education class.

•
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Five Dimensions of Multicultural Education:
The third dimension of equity pedagogy is focused in the sixth lesson. The game will be played
as a whole during this lesson. Students will all have equal opportunity to play as the others.

The first dimension of content integration is focused in lessons one and two. These lessons are
primarily learning games from a variety of cultures. The cultural games will be included in the
curriculum. Students will learn that there are games, although played in the United States now,
derived from other countries and other cultures.

The second dimension of multicultural education is knowledge construction and it is focused in
lesson seven. As students are investigating and reporting their games to the class they will be
finding many differences as well.

•
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Lesson eight focuses on the fourth dimension of prejudice reduction. After do investigations to
learn about different cultures, they will share their findings from the perspective of the culture
from which the game derived. By sharing where and how the games derived and changed
throughout time brings diversity to all lessons.

Lesson ten focuses on the fifth dimension of empowering school culture and social structure.
Students are encouraged to share what they have learned with their families and friends. Students
can also tell their families about some cultural games that were taught in lessons seven and eight.

Lesson One: Playing one of the Original Games of Bowling
Objective:
Students will play an original game of bowling called bowling the Maika Stone (Barbarash,
1997).
Players: Groups of 2-4
Area:
Gymnasium
Essential Academic Learning Requirements:
H/F 1.3 Develops fundamental and complex movement skills, as developmentally appropriate.
HI F 3.3 Uses social skills to promote health and safety in a variety of situations.
Comm. 1.1
Uses listening and observation skills and strategies to focus attention and interpret
information.
S. S. - 1.3 Examine the influence of culture on U. S., the World, and Washington State history.
Equipment:
stones per group (flat wooden pieces)
Targets I Pins
Cones for starting lines
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Instructions:
Students will participate in an original game of bowling called bowling the maika stone.
Set goals about a foot apart about twenty five away from starting line.
Each player of group of players takes a turn bowling the stone from a starting line to the goal.
The player whose sone lands the closest to the goal is awarded I point if no other stones go

through the goal.
All stones rolling through the goal are awarded 3 points.
Play continues to 11 or 21 points.

Assessment:
Did the students follow the rules of bowling the Maika stone?
Did the student work cooperatively with the other students in the groups?

Lesson Two: Playing one of the Original Games of Bowling
Objective:
Students will play an original game of bowling called Bowling the Bola (Barbarash, 1997).
Plavers: Groups of2-4
Area: Gymnasium
Essential Academic Learning Requirements:
H/F 1.3 Develops fundamental and complex movement skills, as developmentally appropriate.
HI F 3.3 Uses social skills to promote health and safety in a variety of situations.
Comm. 1.1
Uses listening and observation skills and strategies to focus attention and interpret
information.

S. S. -1.3 Examine the influence of culture on United States, world, and Washington State history
Equipment:
A ball per group
Targets I Pins
Cones for starting lines
Instructions:
There will be three pins set up in a triangle with the front pin toward the players, 25 to 30 feet
away from the bowling line.
Each player on gets one roll each turn.
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Each player on gets one roll each turn.
Players take turns putting up pins and rotate with the other players.
The players roll the ball toward the pins, trying to knock them down.
The front pin is worth 10 points and the others are worth 5 points each. Players must choose a
number of points to play to before they start the game.
The first player to reach or pass the preset number wins the game.

Lesson Three: Rolling a ball using the correct arm swing, while stepping with opposite foot
Objective:
The objective of this lesson is to have each roll follow opposition and correct arm swing and
follow through and the ball to travel following the line.
Players:
2- 4 students per group

•

Area:
Indoor court or bowling lanes
Equipment:
bowling pins for each group
Ball for each group
cones or tape to mark starting line
feet markers
Assessment sheet
Essential Academic Learning Requirements:
H/F 1.1 - The student develops fundamental and complex movement skills, as developmentally
appropriate.
Instructions:
Students get into groups and practice correct arm swing and opposition of bowling without a

ball.
Their peer students will critique their approach and arm swing and stepping with their opposite •
foot.
There will be foot markers to show students where they need to step while rolling.
Next students will roll the ball, using the correct arm swing and ending on their opposite foot
(opposition).
The students will align their rolling arm with a line on the floor.
When they swing and release the ball it will follow along the line.
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To challenge the students, have them practice trying to get ball to curve in either direction.
The arm swing will remain the same, and the release will change.
Assessment:
•
Students will roll the ball down the line following correct arm swing and using opposition.
Students will then self assess themselves by how many rolls were successful by staying on the
line.

Lesson Four: Rolling using force for distance while aiming for a target
Objective:
The student will use enough force to knock over bowling pins.
The student will use correct arm swing, release, and body movement when rolling towards a
target.
Number of Players: individual or pairs
Area: indoor area
Equipment:
bowling pins for each group
Ball for each group
cones or tape to mark starting line
different size targets
station cards
assessment cards

•

Essential Academic Learning Requirements:
H/F 1.2 - Student safely participates in a variety of developmentally appropriate physical
activities.
Instructions:
Students will work in groups and rotate through the stations.
Each station will have a different size and length of target.
Students will practice bowling to the target. Students will work on rolling a bowling ball to
different size targets.
They will practice using different strengths of force for closer or farther targets.
Students will travel to each station in 5 minute intervals to practice their arm swing, release, and
aiming for a target while bowling.
Students will then assess their own or have their partner assess them doing each station.
•
They will be assessed on whether they hit their target and whether they used enough force to
knock it over.
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Lesson Five: Rules and scoring of the game
Objective:
The student will successfully score a bowling game correctly with their partners.
The student wlii understand the rules and etiquette of bowling.
Essential Academic Learning Requirements:
H/F 3 .3 The student uses social skills to promote health and safety in a variety of situations.
H/F 1.1 The student develops fundamental and complex movement skills, as developmentally
appropriate.

..

Area: indoor area
Eguipment:
bowling pins for each group
Ball for each group
cones or tape to mark starting line
pencils and paper
list of rules for bowling
sconng paper
assessment sheet

Set Induction:
How to Score
In bowling there are 10 frames. A frame is where you get two chances to bowl all of the pins •
down. If you don't knock down all of the pins on your first shot, you write the number you did
knock down to the left of the little square in that scoring frame. If you are able to knock down
more pins on the second shot you write how many more pins you knocked down in the little
square in that frame. If you were able to knock down all of the pins on the second shot and you
got a spare to draw a line from the top right corner to the bottom left corner in the small square
for that frame. If you knocked down all of the pins on the first shot you got a strike and you mark
and "x" in the small square for that frame. If you don't get a strike or spare you just add up the
two shots for that frame and write to total for that frame plus the last frames total in the center of
the box. If you get a spare you receive 10 points for that frame plus the total number of pins you
knock down. in the next shot. If you get a strike you get 10 points for that frame plus the total
number of pins you knock down in your next to shots.
Instructions:
Students will then practice scoring with a partner during a 10 frame game following the rules of

•
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bowling.
Students will mark each frame as they bowl.
Assessment:
Students will then score a partners 5 frame game.
Then switch and they will bowl while their partner scores their game.
Papers will be put into their portfolio, along with the rules and etiquette sheet, and the self
assessment sheets done.

Lesson Six : Play the Game
Objective:
Students will successfully complete a ten frame bowling game using what they have learned.
Essential Academic Learning Requirements:
H/F 1.3- Understand the concepts of health -related physical fitness an develop and monitor
progress on personal fitness goals.

•

Area: indoor area
Number of Participants: individual
Equipment:
score sheet
bowling ball
pms
starting line
Instructions:
Students will group themselves and complete a full ten frame bowling game.
**Teacher may design a tournament type atmosphere for students to play and challenge other
students or just let the students play the game.

•
Lesson Seven: Group Investigations of the game of Bowling
Objective:
The student will investigate the origin and history of the game of bowling
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Essential Academic Learning Requirements:
Comm. 2.1.

Uses language to interact effectively and responsibly in a multicultural context.

SIS- History 4.3 - Understands that there are multiple perspectives and interpretations of
historical events.

•

Social Studies Skills- 5.2- Uses inquiry-based research skills.
H/F - 3 .3 Use social skills to promote health and safety in a variety of situations.
Area: Computer Lab or Library
Equipment:
Pencils I Paper
Computers/ Books as resources
Portfolio
List of Original I Historical Games of Bowling
Rolling the Bola
Skittles from Belgium
Candlepins

(Clements, 2003)

(Wikipedia, 2008)

Five pins or Nine pins
Quill es

(Barbarash, 1997)

•

(Smith, 2006)

(Pezzano, 2007)

Instructions:
All students will use the internet and the school library to look information on the history and an
historical game of bowling.
Students will be required to look up:
History and origin of the game
Information about the country of origin or culture
Rules of the game
Faults or fouls
Equipment used
At least one interesting thing about the sport.
Other historical games of bowling
Other parts of the world where this game is played

•
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Students will type up and print out a report to hand out to the other students.
Three teams of students will make a presentation to present during the following lesson.
Students will choose from a list of presentation ideas and at least one activity to engage the other
students in the class.
All students will put this information in their portfolio.

Lesson Eight: Class Presentations

•

Objective: The student will present their findings of the research in a class presentation.
Players: Groups or individuals
Essential Academic Learning Requirements:
Comm. I. I
information.

Uses listening and observation skills and strategies to focus attention and interpret

Comm. 2.1.

Uses language to interact effectively and responsibly in a multicultural context.

Comm 3.1.

Uses knowledge oftopicltheme, audience, and purpose to plan presentations.

SIS- History 4.3 - Understands that there are multiple perspectives and interpretations of
historical events.
Social Studies Skills- 5.2- Uses inquiry-based research skills.
HI F- 3.3 Use social skills to promote health and safety in a variety of situations.

•
Area:
classroom
gymnasium
computer lab
Equipment:
self assessment sheet
peer evaluation
teacher assessment
chairs

•

•
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pencils/ paper
document camera
any equipment requested
Instructions:
Students will present the information on the historical game of Bowling with their groups.
Group members will fill out a self assessment as well as a peer assessment of their group
members.
Students in the audience will take notes on their presentations and ask questions.
Students in the audience will do a peer evaluation of presenters.
Teacher will take notes and evaluate presenters.
Teacher will provide feedback to student and handout copies of information from presentation.
Assessment:

,-- ----------·
Self assessment

j

I Name:
! -·-·---------------------------------------------

! Name of the historical game:
-----------·--·----

f - - - - - - - .... -·--·----------·--·-·
!

.Group members names:

2= low

3=medium

4=high

5= highest

I!- i

I I. How much did I participate in my group?

1--.

I

----!

[
- - - - - - - - - - - ,,,____________________ -1

Answer the following questions on a scale of 1-5 :

I I= lowest

I

-I

-------- --- ---- -------- __________,________ .__ ----- - ··----- -------· ,_,___

2. Do I feel that I did my best work?
-----------------------------·

3. Did I work well in my group?
4. My group would give me a ____ grade.

l. 5. I deserve a _____ grade.
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- ----------------------

Comments:
r

i-;~er-e~~~~ati~-~~f ;;~~p members
!

I Name:
1-----~----

-

I Name of the hist_o_ri_c_al_g_a_m_e:__________________________

I Group members names:

1--~1~~;,er-~~ following questions on a scale of 1-5 :
I

I 1= lowest

l

2= low

3=medium

l~~iro-~:~~1-~~~o~~el ~ou~~_:o~ed

4=high

I

5= highest
--

--~

cooperatively?
- I

i

f-=-~id m_::_~roup do the_i_r_b_e_st_w_o_r_k_?_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ ___,
3. Our group deserves a
1

-

·-··-

grade.

------- --- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

4. Who in your group worked the harder than the others?
----------------------------------------------!

i

5. Who in your group do you feel could have worked harder?

-1

Comments:

I

________J

i Pe~r e~al~~tio~-~f~resenters
: Name:
Name of the historical game:
Group members names:
- - - - - - - - - - - - - - ------·------- -

,

···--- __J
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Answer the following questions on a scale of I-5 :
I= lowest

2= low

3=medium

4=high

5= highest

1. How enjoyable was the presentation?
-·-~---------------·-----

2. How well did this group do teaching you about the historical game?

--l

'

3. How well did the presenters do when speaking?
1
,

4. I-low well do you have an understanding of the culture of this gan1e?

i.· · ·-·-· ·- ····· --· --·----- -

---·--------------·--·-··-----·- ----· - ··-I

I-~~. W~at gr~e do_you think this group deserves?

'

---!

Comments:

Lesson Nine: Portfolio check
Objective:
The student will collect and organize information and tum in their portfolio for a grade.

•
Essential Academic Leaming Requirements:
H/ F- 3.3 Use social skills to promote health and safety in a variety of situations
H/ F- 4.2 Develop a health and fitness plan and a monitoring system.
H/F -I. I Develop fundamental and complex movement skills, as developmentally appropriate
Area: Any room
Eguipment:
portfolios
lists of everything needed in portfolio
pencils

•
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paper
crayons
If time allows:
bowling pins
bowling balls
cones to mark boundaries
Instructions:
Students will organize all information in their portfolio.
Students will turn in portfolio for grade.
Students will discard all unusable information in portfolio.

•

Students will put all bonus work into its appropriate sections.
Students will take notes from other students notes to add to their own portfolio.
Students will decorate a cover for their portfolio.

Lesson Ten: Guest Appearance & Family Day
Objective:
The student will listen to any guest appearances in the classroom.
The student will teach the rules, strategies, and skills to family members during class.
Essential Academic Learning Reguirements:
H/F- 3 .3 Use social skills to promote health and safety in a variety of situations.
Comm. 1.1
information.

Uses listening and observation skills and strategies to focus attention and interpret
•

Comm. 2.1.

Uses language to interact effectively and responsibly in a multicultural context.

Comm 3 .1.

Uses knowledge of topic/theme, audience, and purpose to plan presentations.

HI F- 3.3 Use social skills to promote health and safety in a variety of situations.

Area: Classroom - large outdoor field
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Equipment:
Family lists of rules and how to play (if needed)
bowling balls
bowling pins
hockey sticks
survey
pencil /paper
Instructions:
Students will break down skills and teach our family members and guests how to play the game
of bowling.
They will also teach them the rules and safety components to follow while in our gymnasium.
The students will then play the game of bowling with family members.

•

•
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Unit: Badminton
Lesson One:

Lesson Two:

Lesson Three:

Lesson Four:

I Lesson Five:

Learn and play
some original
games of
badminton

Learn and play
some original
games of
badminton

Serving, points
and rotation of
players

Four different
types of hits

I Doubles play

Lesson Six:

Lesson Seven:

Lesson Eight:

Lesson Nine:

Lesson Ten:

Playing the
game of
badminton

History of
badminton
investigations

Class
Presentations

Portfolio check

'

Guest
I Appearance &
FamilyDay
1

Five Dimensions of Multicultural Education:
The third dimension of equity pedagogy is focused in the sixth lesson. The game will be played
as a whole during this lesson. Students will all have equal opportunity to play as the others.

The first dimension of content integration is focused in lessons one and two. These lessons are
primarily learning games from a variety of cultures. The cultural games will be included in the
curriculum. Students will learn that there are games, although played in the United States now,
derived from other countries and other cultures.

The second dimension of multicultural education is knowledge construction and it is focused in
lesson seven. As students are investigating and reporting their games to the class they will be
finding many differences as well.
Lesson eight focuses on the fourth dimension of prejudice reduction. After do investigations to
learn about different cultures, they will share their findings from the perspective of the culture

I'
I
!
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from which the game derived. By sharing where and how the games derived and changed
throughout time brings diversity to all lessons.

Lesson ten focuses on the fifth dimension of empowering school culture and social structure.
Students are encouraged to share what they have learned with their families and friends. Students
can also tell their families about some cultural games that were taught in lessons seven and eight.

Lesson One :Learn and play some original games of badminton
Objective: The student will learn about and play an original game of badminton called ti jian zi
(Kings, 2007)
Essential Academic Learning Requirements:
H/F -1.2 Safely participates in a variety of developmentally appropriate physical activities
H!F- 3.3 Use social skills to promote health and safety in a variety of situations.
Comm. 2.1. Uses language to interact effectively and responsibly in a multicultural context
Name: ti jian zi
Origin: Ancient China
Number of Players: 2 teams of2 people
Area: indoor or outdoor
Eguipment:
Net
shuttlecock
Instructions:
Students will be paired up on each side of the net.
Students will serve the shuttlecock over the net to the other team by kicking it.
The opposing team will return the shuttlecock by kicking it back.
The game consists of kicking the shuttlecock without the use of racquets.
Points are awarded to the team that lets the shuttlecock hit the floor.
In a regular game of ti jian zi, no hands are allowed, but I will allow hands to be used to hit the
shuttlecock, not to throw it.
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Games are played to 16 points.

Lesson Two: Learn and play some original games of badminton
Objective: The student will learn about and play an original gan1e of badminton called battledore
(Barbarash, 1997).
Essential Academic Learning Reguirements:
H/F -1.2 Safely participates in a variety of developmentally appropriate physical activities

HI F- 3.3 Use social skills to promote health and safety in a variety of situations.
Comm. 2.1.

Uses language to interact effectively and responsibly in a multicultural context

Name: Battledore (Barbarash, 1997)
Origin: North American Indian
Number ofplavers: 1-2 on each team
Area: Indoor Court
Eguipment:
shuttlecock ( small rubber ball with feathers sticking out of it)
battledore ( a racquet style paddle with leather stretched tightly around racquet.
Cones to mark out circles and squares
Instructions:
Divide the students up into teams of three.
Draw out circles or squares or use cones to mark them out.
The sole object being to keep the shuttlecock in the air for as long as possible by continually
hitting it upwards.

If three people play a point is lost by the player who lets the shuttle fall to the ground.
If one person plays the aim is to keep a tally of the number of hits and try to better one's
previous highest score.
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Points are given individually and tallied together as a team.
Students can move through the different circles challenging themselves against other players or
they can stay until a team has won and move on as a team.
Only underhand swings are acceptable.
Students hit the shuttlecock using the battledore to the opposing teams side of the square and
then it is returned.
Play continues until the shuttlecock hits the ground and points are awarded.

Assessment:
Did students play fairly and follow the assigned rules?
Did students work cooperatively with other students?
Did the student gain any points against their opponents?
What did the student learn from this lesson? (verbal- whole group)

Lesson Three: Serving, points and rotation of players
Objective:
1) The student will learn how to serve.
2) The student will learn how to score for the game of badminton.
3) The student will learn how to rotate players, service, and court position.
Essential Academic Leaming Requirements:
HI F- 1.3 Understand the concepts of health-related physical fitness and develop and monitor
progress on personal fitness goals.
HI F- 3.3 Use social skills to promote health and safety in a variety of situations.
HI F- 1.1 Develop fundamental and complex movement skills, as developmentally appropriate.
Area: Indoor court
Equipment:
Pencils I Paper
Racquets
shuttlecocks
net

Objective 1 Instructions:
Students will be paired off and practice serving to their partner about 10 feet apart.
Each pair will be given one shuttlecock to serve back and forth.
Using opposition, students will serve underhand about 20 feet apart.
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Serves will be aimed first to the right, then center, then left.
Once confidence has been gained students may practice serving over the net to their partner.
Objective 2 Instructions:
Students will then practice how to score the game.
Partners will not return serve and players will count up scores to 5 and then rotate serves with
their partner.
Once the student finishes the first scoring practice they will rotate every other serve with their
partner, keeping score as they go.
Objective 3 Instructions:
The student will pair up with their partner and practice rotating court positions.
The students will then go through service rotations without a shuttlecock.
Assessment:
Practice scoring sheet- Did the student learn how to properly score a game of badminton.
Can the student serve over the net to the appropriate court area.
Did the student demonstrate the service rotations individually or with a partner correctly.

Lesson Four: Four different types of badminton hits
Objective:
The student will learn the four different types of badminton hits.
The student demonstrate the four different types of badminton hits while in play.
Essential Academic Learning Requirements:
HI F- 3.3 Use social skills to promote health and safety in a variety of situations.
HI F- 1.1 Develop fundamental and complex movement skills, as developmentally appropriate.
Area: Indoor court

Equipment:
shuttlecocks
racquets
a small soft ball per pair of students
nets
The four different hits in badminton are:
Underhand
Backhand
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Forehand
The smash

Instructions:
Teacher will hand a ball to each set of partners.
Students will practice the four different hits using a ball and hitting to their partner without the
use of a racquet.
Their partner will then toss the ball to either side of them and have them return it.
Their partner will then toss the ball high and low and have them return it.
After confidence is gained with the ball, players will then get a shuttlecock and repeat the same
hits.
Students will still use only their hands and return the shuttlecock over the net successfully then
they will get a racquet and practice the four types of badminton hits.
Assessment:
Does the student know the four different types of badminton hits?
Can the student demonstrate how to hit the four different types of badminton hits?

Lesson Five: Doubles play
Objective:
1) The student will learn how to play doubles.
2) The student will learn service rotation, court position, safety and rules of a doubles game.
3) The student will participate in a doubles game.
Essential
HI F- 3.3
HI F- 1.1
HI F- 3 .3

Academic Learning Requirements:
Use social skills to promote health and safety in a variety of situations.
Develop fundamental and complex movement skills, as developmentally appropriate.
Use social skills to promote health and safety in a variety of situations.

Area: Large indoor court
Equipment:
nets
shuttlecocks
racquets
lists of rules for portfolio
pencils
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Instructions:
Students will pair up and play doubles against another pair in class.
Students will practice the rotation of service players and the non-service player will play front
court.
Students will learn to communicate with a partner on court hit responsibility.
Front court will cover soft lobs and smash hits.
The server will cover back court.
The back court long hits, sidelines, and misses from the front.

Assessment:
Can students demonstrate the rotation of doubles matches?
Verbal - whole group: What does the front court player cover?
Verbal - whole group: What does the back court player cover?
Students will score a mini match and lead a playing group through the service and rotations of
doubles play in badminton.

Lesson Six: Playing the game of badminton

Objective:
The student will play the game of badminton competitively with other students.
The students will rotate through a single tournament bracket of badminton doubles play.
Essential Academic Learning Requirements:
HI F- I. I Develop fundamental and complex movement skills, as developmentally appropriate.
HI F- 1.2 Safely participates in a variety of developmentally appropriate physical activities.
HI F- 1.3 Understand the concepts of health-related physical fitness and develop and monitor
progress on personal fitness goals.
HI F- 3.3 Use social skills to promote health and safety in a variety of situations.
Area: Indoor court
Equipment:
racquets
shuttlecocks
nets
scoring pad or marker for board
Instructions:
The students will be broken up into two players teams and will compete against the other pairs in
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class to 16 point games.
With each game finish, they will then compete against another team.
Teams will rotate through a single tournament bracket, no eliminations, so all students are
participating.
The students will use all the skills learned during play.
Students will be encouraged to play with different partners and groups throughout the class.
Students will also use their communication skills to work cooperatively with their partners
during doubles, singles, and group games.

Lesson Seven: Group Investigations of the game of Badminton

Objective:
The student will investigate the origin and history of the game of badminton.
Essential Academic Learning Requirements:
Comm. 2.1. Uses language to interact effectively and responsibly in a multicultural context.
SIS- History 4.3 - Understands that there are multiple perspectives and interpretations of
historical events.
Social Studies Skills- 5.2- Uses inquiry-based research skills.
H/F - 3.3 Use social skills to promote health and safety in a variety of situations.
Area: Computer Lab or Library
Equipment:
Pencils I Paper
Computers
Access to Books
Portfolio
List of original I historical games of badminton
Battledore from Ancient China (Barbarash, 1997)
Shuttlecock or jeu de volant (Kings, 2007)
Hanetsuki from Japan
(Japan-guide.com, 2008)
Poona from India
(hotfact.com, 2005)
Peteca from Brazil
(Barbarash, 1997)
Ti jian Zi from China (Kings, 2007)
Five Player Rally
(By!, 2004)

Instructions:
All students will use the internet and the school library to look information on the history and an
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historical game of badminton.
Students will be required to look up:
History and origin of the game
Information about the country of origin or culture
Rules of the game
Faults or fouls
Equipment used
At least one interesting thing about the sport.
Other historical games of badminton
Other parts of the world where this game is played
Students will type up and print out a report to hand out to the other students.
Three teams of students will make a presentation to present during the following lesson.
Students will choose from a list of presentation ideas and at least one activity to engage the other
students in the class.
All students will put this information in their portfolio.

Lesson Eight:
Objective: The student will present their findings of the research in a class presentation.
Players: Groups or individuals
Essential Academic Learning Requirements:
Comm. 1.1
Uses listening and observation skills and strategies to focus attention and interpret
information.
Comm. 2.1. Uses language to interact effectively and responsibly in a multicultural context.
Comm 3. I.
Uses knowledge of topic/theme, audience, and purpose to plan presentations.
S/S- History 4.3 - Understands that there are multiple perspectives and interpretations of
historical events.
Social Studies Skills- 5.2- Uses inquiry-based research skills.
HI F- 3.3 Use social skills to promote health and safety in a variety of situations.
Area:
classroom
gymnasium
computer lab
Equipment:
self assessment sheet
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peer evaluation
teacher assessment
chairs
pencils/ paper
document camera
any equipment requested
Instructions:
Students will present the information on the historical game of Badminton with their groups.
Group members will fill out a self assessment as well as a peer assessment of their group
members.
Students in the audience will take notes on their presentations and ask questions.
Students in the audience will do a peer evaluation of presenters.
Teacher will take notes and evaluate presenters.
Teacher will provide feedback to student and handout copies of information from presentation.

Assessment:
Self assessment
Name:
Name of the historical game:
Group members names:
Answer the following questions on a scale of 1-5 :
l= lowest
2=low
3=medium
4=high
1. How much did I participate in my group?
2. Do I feel that I did my best work?
3. Did I work well in my group?

I 4. My group would give me a
5. I deserve a

grade.

Comments:

I Peer evaluation of group members
I Name:

grade.

5= highest
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Group members names:
Answer the following questions on a scale of 1-5 :
4=high
1= lowest
2=low
3=medium

5= highest

1. How well do you feel your group worked cooperatively?
2. Did my group do their best work?
3. Our group deserves a

grade.

1. Who in your group worked the harder than the others?
2. Who in your group do you feel could have worked harder?

I Comments:

Peer evaluation of presenters
Name:
Name of the historical game:

I Group members names:
Answer the following questions on a scale of 1-5 :
1= lowest
2=low
3=medium
4=high

5= highest

1. How enjoyable was the presentation?

2. How well did this group do teaching you about the historical game?
3. How well did the presenters do when speaking?
4. How well do you have an understanding of the culture of this game?
5. What grade do you think this group deserves?
Comments:
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Lesson Nine: Portfolio check
Objective:
The student will collect and organize information and turn in their portfolio for a grade.
Essential Academic Learning Requirements:
HI F- 3.3 Use social skills to promote health and safety in a variety of situations
HI F- 4.2 Develop a health and fitness plan and a monitoring system.
HIF -1.1 Develop fundamental and complex movement skills, as developmentally appropriate
Area: Any room
Equipment:
portfolios
lists of everything needed in portfolio
pencils
paper
crayons
If time allows:
racquets
shuttlecocks
nets
Instructions:
Students will organize all information in their portfolio.
Students will turn in portfolio for grade.
Students will discard all unusable information in portfolio.
Students will put all bonus work into its appropriate sections.
Students will take notes from other students notes to add to their own portfolio.
Students will decorate a cover for their portfolio.
Assessment:
Portfolio check sheet

Lesson Ten: Guest Appearance & Family Day
Objective:
The student will listen to any guest appearances in the classroom.
The student will teach the rules, strategies, and skills to family members during class.
Essential Academic Learning Requirements:
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H/F- 3.3 Use social skills to promote health and safety in a variety of situations.
Comm. 1.1
Uses listening and observation skills and strategies to focus attention and interpret
information.
Comm. 2.1. Uses language to interact effectively and responsibly in a multicultural context.
Comm 3.1.
Uses knowledge of topic/theme, audience, and purpose to plan presentations.
HI F- 3.3 Use social skills to promote health and safety in a variety of situations.

Area: Classroom - large indoor court
Equipment:
Family lists of rules and how to play (if needed)
shuttlecocks
nets
racquets
survey
pencil /paper
Instructions:
Students will break down skills and teach our family members and guests how to play the game
of badminton.
They will also teach them the rules and safety components to follow while in our gymnasium.
The students will then play the game of badminton with family members.
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Five Dimensions of Multicultural Education:

•

The third dimension of equity pedagogy is focused in the sixth lesson. The game will be played
as a whole during this lesson. Students will all have equal opportunity to play as the others.

The first dimension of content integration is focused in lessons one and two. These lessons are
primarily learning games from a variety of cultures. The cultural games will be included in the
curriculum. Students will learn that there are games, although played in the United States now,
derived from other countries and other cultures.

•
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The second dimension of multicultural education is knowledge construction and it is focused
in lesson seven. As students are investigating and reporting their games to the class they will be
finding many differences as well.
Lesson eight focuses on the fourth dimension of prejudice reduction. After do investigations to
learn about different cultures, they will share their findings frum the pernpective of the culture
from which the game derived. By sharing where and how the games derived and changed

•

throughout time brings diversity to all lessons.

Lesson ten focuses on the fifth dimension of empowering school culture and social structure.
Students are encouraged to share what they have learned with their families and friends. Students
can also tell their families about some cultural games that were taught in lessons seven and eight.

Lesson One : Learn and play some original games of field hockey
Objective:
The student will learn about and play an original game of field hockey called hurling (Barbarash:
1997).
Name: Hurling
Number of participants: 8-20
Area: Large playing field
Essential Academic Learning Requirements:
H/F -1.2 Safely participates in a variety of developmentally appropriate physical activities.

Equipment:
Flat Bat or stick
Ball
Two nets for goals

•

•
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Pinnies for teams
Instructions:
Start by dividing class into two teams.
Each team needs to know the rules, fouls, and how to play.
Fouls:
The following are considered technical fouls ("fouling the ball"):
Picking the hall directly off the groimd
$

Throwing the ball

$

Going more than four steps with the ball in the hand. It may be carried on the
hurley though.

$

Catching the ball three times in a row without it touching the ground (touching the
hurley does not count)

$

Putting the ball from one hand to the other

$

Hand-passing a goal or point

$

Throwing the hurley

$

Square ball: If, at the moment the ball enters "the square", the small rectangle
surrounding the goal, there is already an attacking player inside, a free out is
awarded.

•

GamePlav:
$

A game or match usually consists of two halves of25-35 minutes.

$

The ball cannot be picked up from the ground directly with the hand. The hurley
must be used to roll, jab, lift or flick the ball into the hand.

$

The ball can be caught while in the air or bouncing along the ground.

$

The ball can be transferred to the hand at most twice. If the ball touches the
ground, the count is reset.

$

The ball can be hit with the hurley on the ground or in the air.

$

The ball can also be kicked or hand passed, using one hand for the entire
movement. The ball cannot be thrown.

$

The ball can be kept in the hand for at most 4 consecutive steps or the length of
time to take 4 steps.

$

The ball can be balanced on the stick for an unlimited time.

Scoring:

•
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$
A point is scored when the ball is hit over the crossbar, which is
above the goal keeper, and between the goal posts.
A goal is scored when the ball is hit under the cross bar and into the goal
between the goal posts. A goal is worth 3 points.

$

•

Goals and points can be scored from play or from 'set pieces' such as a free
or a side line cut.

Lesson Two: Learn and play some original games of field hockey
Objective:
The student will learn about and play an original game of field hockey called Chueca
(Barbarash, I 997)
Essential Academic Learning Requirements:
HI F - I. I Develop fundamental and complex movement skills, as developmentally appropriate
HI F- 3 .3 Use social skills to promote health and safety in a variety of situations.
Area:
gymnasium
Equipment:
Hockey sticks- one for each student
small rubber balls
cones for markers
pinnies for teams

•

Instructions:
Divide all students into two teams.
Number the students off with coinciding numbers on the opposing team.
The teams stand facing each other along the sides of the playing area.
Mark a goal line at one end of the field with cones about 6-8 feet apart.
Put a small set of cones in the center to mark the center area with a small square.
Place the ball in the center of the small square.
On the whistle signal the teacher will call out a number, the students with that corresponding
number comes out to the center of the gum and tries to get the ball. Once the ball is outside of the
square marked with small cones then the other teammates may join in to help.
The students continue playing until a goal is scored.
If the ball goes out of bounds or is no longer in play, it will be tossed in from the sidelines softly
to restart the game.
•
Once a goal is scored, the ball returns to the small square in the center of the gym and another
number is called and play continues as before.
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Lesson Three: How to strike using a long handled implement like
positions
Objective:
The student will learn how to hold, swing, and maneuver the hockey stick safely on the playing
field.
·
·
The student will learn how to strike an object using a long handled implement like a lever.
•
The student will learn the offensive positions of field hockey.

Essential Academic Learning Requirements:
H IF- 1.2 Safely participates in a variety of developmentally appropriate physical activities.
HI F- 1.3 Understand the concepts of health-related physical fitness and develop and monitor
progress on personal fitness goals.
H IF - 2.3 Acquire skills to live safely and reduce health risks
Area:
Large Outside playing field
Equipment:
ball for each pair of students
field hockey sticks for each student
a list of all offensive positions
cone or taped marks to use a targets
Instructions:

•

Student will hold hockey stick using dominant hand on middle of stick and non-dominant on end
of stick. Teacher will model for student to practice.
Student will check for safe space awareness around them.
Student will practice moving arms back and forth (opposing each other) to work stick like a
lever.
Student will practice this several times before they receive a ball.
Teacher will hand out a ball to each student, where they will practice swinging the stick in a safe
space.
Students will keep swing to below the waist for now, until skillfulness of swing is gained.
Students will hit ball back and forth with a partner to practice swing.
Once confidence in swing is gained, students will pair up with another group and will circle hit
to each other in the group, controlling their swing as they practice.
Teacher will put students into offensive and defensive positions and name them off.
Students will then practice hitting the ball to each position while naming that position out loud .

•

•
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After a minute, students will change to new position and continue naming positions out loud.
Assessment:
Did the student use the stick in a safe manner?
Did the student practice hitting the ball back and forth with their partner?
Did student go to each offensive position?
Verbal assessment:
To class as a whole
Where is the right front position?
Where can the center go?
Where does the goalie stand?
What does the offensive players do?

Lesson Four: Shooting for a target using a long handled implement using force and aiming
on a pivot
•
Objective:
The students will learn how to shoot for a target using a long handled implement using force and
aiming on a pivot.
Essential Academic Learning Requirements:
H/ F- 4.2 Develop a health and fitness plan and a monitoring system
H/ F- 1.1 Develop fundamental and complex movement skills, as developmentally appropriate.
Area:
Inside gymansium
Eguipment:
Hockey sticks for each student
rubber ball for each student
paper towel rolls to use a knock over targets
cones to mark as targets
paper cut outs for targets
tape for paper targets
bean bags to practice with

•

Instructions:
Have students get a stick and run in a curved pathway around the gym, demonstrating the proper
way to hold a stick (one hand at the end with the back of the hand facing forward and the other
hand halfway down the shaft with the palm of the hand facing forward)) at waist heigh with a
bean bag.
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When the teacher recognizes that students are cmTying the stick safely he or she gives them a
puck and they demonstrate stick handling skills. The teacher will have the students get a bean
bag and a paper towel roll.
The students will set the target near a wall. The students will take a stick and strike the bean bag
so that it travels forward and knocks over the target.
•
If students have a great deal of success with this task, have them take a step backwards away
from the target. The teacher will have the students exchange the bean bag for a ball (small
playground ball) and return to their target and the task above.

The student will then move from side to side aiming at the target and shooting on the run.
Assessment:
Did the student move the bag with control?
Did the student their intended target?
Can the student demonstrate an understanding of keeping the stick down below waist?
Can the student demonstrate the physical ability to hit the target with different types of
manipulatives?

Lesson Five: Blocking the goal & defensive positions
Objective:
The students will learn how to block goals safely.
The student will learn the defensive positions of field hockey.
Essential Academic Learning Reguirements:
H IF -1.2 Safely participates in a variety of developmentally appropriate physical activities.
H IF- 2.3 Acquire skills to live safely and reduce health risks.

•

Area: large field outside
Equipment:
sticks for all students in class
cones to mark goals and playing area
balls or pucks to use to hit
Instructions:
Students will pick the opponent they are going to guard and move to the space where they go.
Students will stand between their opponent and the goal in a spot that gives the most room for
them to intercept the ball.
They will stay between the ball and their goal.
If you miss the ball, you are still between the ball and the goal.
Have students keep their weight on the balls of their feet.

•
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The more balanced you are, the faster you'll be able to respond to your opponent's changes in
direction. When you have an opportunity, try to steal the ball or intercept a pass without touching
the opposing player with your stick.
Each student will then have an opportunity to try being a goalie and blocking shots taken at the
goal.
Have the students in four lines; one line for goalie practice and three lines in different areas to be
the shooters.
Have the lines switch positions after each goalie has tried to block six different shots.

•

The lines will rotate through the entire class.
Assessment:
Did the student learn and show where the defensive positions are on a field hockey court?
Did the student demonstrate how to block a goal in field hockey?

Lesson Six: Playing the game of field hockey & keeping score
Objective:
The student will play the game of field hockey competitively with other students safely.
Essential Academic Learning Requirements:
HI F -1.1 Develop fundamental and complex movement skills, as developmentally appropriate.
H IF- 1.2 Safely participates in a variety of developmentally appropriate physical activities.
H IF -1.3 Understand the concepts of health-related physical fitness and develop and monitor
progress on personal fitness goals.

•

Area: gymnasium or outside field
Equipment:
Any goalie equipment
Mask and gloves
chin guards
sticks for both teams
puck or ball used to hit
nets or cones to mark goal areas
Instructions:
Groups will be counted off into 2 or 3 teams (depending on the size of your class)
Classes with 16 or less will be two teams of 8 students
Classes with 17 or more will be put into 3 teams equally.

•

•
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Students will put carry sticks of one color for each team.
Using correct offensive positions, they will try to score in the opposing teams goal.
· Using the correct defensive positions, students will try to defend or block their goal from being
scored on.
Students will then play a full rotation game of field hockey.
If you have three teams, the teams will rotate every five minutes, so that each team gets a chance
to rest and can challenge each of the other opposing teams.

Assessment:
Did students follow the rules of the game of field hockey?
Did the students keep score correctly?
Did the students remain physically active during times of play?

Lesson Seven: Group Investigations of the game of Field Hockey

Objective:
The student will investigate the origin and history of the game of field hockey.

•

Essential Academic Learning Requirements:
Comm. 2.1. Uses language to interact effectively and responsibly in a multicultural context.
S/S- History 4.3 - Understands that there are multiple perspectives and interpretations of
historical events.
Social Studies Skills- 5.2- Uses inquiry-based research skills.
HIF - 3.3 Use social skills to promote health and safety in a variety of situations.
Area: Computer Lab or Library
Equipment:
Pencils I Paper
Computers
Access to Books
Portfolio

List of original I historical games of field hockey:
Chueca from Chile ( Barbarash, 1997)
Hurling
(Msn.encarta, 2008)
Ganna or Karssa from Ethiopia
(Nakasissa, 2007)
Trugofrom Victoria (Victorian Trugo Association, 2008)
Box Hockey
(Hughes, 2003)
Ring"Hockey
(Clements, 2003)
Instructions:

•
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All students will use the internet and the school library to look information on the history and
an historical game of field hockey.
Students will be required to look up:
History and origin of the game
Information about the country of origin or culture
Rules of the game
Faults or fouls
Equipment used
At least one interesting thing about the sport.
Other historical gan1es of field hockey
Other parts of the world where this game is played

•

Students will type up and print out a report to hand out to the other students.
Three teams of students will make a presentation to present during the following lesson.
Students will choose from a list of presentation ideas and at least one activity to engage the other
students in the class.
All students will put this information in their portfolio.

Lesson Eight:
Objective: The student will present their findings of the research in a class presentation.

•

Players: Groups or individuals
Essential Academic Learning Requirements:
Comm. 1.1
Uses listening and observation skills and strategies to focus attention and interpret
information.
Comm. 2.1. Uses language to interact effectively and responsibly in a multicultural context.
Comm 3.1.
Uses knowledge oftopicltheme, audience, and purpose to plan presentations.
SIS- History 4.3 - Understands that there are multiple perspectives and interpretations of
historical events.
Social Studies Skills- 5.2- Uses inquiry-based research skills.
HI F- 3.3 Use social skills to promote health and safety in a variety of situations.
Area:
classroom
gymnasmm
computer lab
Equipment:
self assessment sheet
peer evaluation

•
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teacher assessment
chairs
pencils/ paper
document camera
any equipment requested
Instructions:
Students wlii present the information on the historical game of Field Hockey with their groups.
Group members will fill out a self assessment as well as a peer assessment of their group
members.
•
Students in the audience will take notes on their presentations and ask questions.
Students in the audience will do a peer evaluation of presenters.
Teacher will take notes and evaluate presenters.
Teacher will provide feedback to student and handout copies of information from presentation.

Assessment:

,------

! Self assessment

c

''Name:

f--- . ---------- -------------~----- ------i Name of the historical
game:
---·----- ---Group members names:
1= lowest
Answer
the

2= low
3=medium
4=high
5= highest
___j
followin_g_q_u_e-st-io_n_s_o_n_a_s_c~a-le_o_f_l_-_5_:_______________

1_:_2io~_m_uc~

I'

_
did I participate in my group?
. 2. Do I feel that I did my best work?

1-

-

.. --

-------

-----------------------------~

r: - ----- ------ -- - - - -

l 3. Did I work well in my group?

1 4. My group would give me a
grade.
,--------- - ----- --- ---- ---- _:_:__====--------

I 5.ldese_r_v_e_a_-======.'.gr".::.:.:ad~e~.-----------------------i

r-=Comments:

1

I___
[

-

•

•
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1---------Peer evaluation of group members
I Name:

1

1----------------------------------------------j

I Name of the historical game:

1--------------------------------------

! Group members names:

I ~ns:~~-t~-;~~l-l~:~~;;~estions on~ scale of 1-5 :
1 __

1=-~o~est___ 2= ~~-- _ ~~me~um________:=h~: __

5= highest

[~:_f-I_Cl_w w_~U do you feel your group worked cooperatively?

~:_£>!d_J11Y grou~ do th_e_i_r_b_e_st_w_o_rk_?________________________~

\

I- 3.0ur group deserves a
f

grade.

,

---------------------1

~· \Vho_il1_?'01J~ gr~1l!J worked the harder than the others?

I

------------------- I

~--------

__j

! 5. Who in your group do you feel could have worked harder?
1--·-·------ ------ - ·-- ------- -·-----· ·-1 Comments:
I

I_________ -(

I

------- --- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - ,

~

Peer evaluation of presenters
Name:

------------------------ ----

Name of the historical game:
Group members names:
Answer the following questions on a scale of 1-5 :
1= lowest
2= low
3=medium
4=high

5= highest

i------------------------------------------1

1. Ho~ enjo:;-able~as th:_ pres_en_t_a_ti_o_n_?_ _ _ _ _ _ _ _ _ __

I 2. How well did this group do teaching you about the historical game?
1- - ----- - - -- - --------- -

----------- - ---------------------- --

1-~·_I--I_ow_w_el~~id t~e presenters do when speaking?

~:2_!~_"'_\Vell dc:__?'o1l have an understanding of. the culture of this game?

l_5_. What grade do you think this group deserves?

---- -

I

-------!

J
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I Comments:
I _ --- ---.•

Lesson Nine: Portfolio check
Objective:
The student will collect and organize information and tum in their portfolio for a grade.
Essential Academic Leaming Requirements:
HI F- 3.3 Use social skills to promote health and safety in a variety of situations
HI F- 4.2 Develop a health and fitness plan and a monitoring system.
HIF -1.1 Develop fundamental and complex movement skills, as developmentally appropriate
Area: Any room

Equipment:
portfolios
lists of everything needed in portfolio
pencils
paper
crayons

•

If time allows:
balls or pucks
field hockey sticks
nets for goals
cones to mark boundaries
Instructions:
Students will organize all information in their portfolio.
Students will tum in portfolio for grade.
Students will discard all unusable information in portfolio.
Students will put all bonus work into its appropriate sections.
Students will take notes from other students notes to add to their own portfolio.
Students will decorate a cover for their portfolio.

•
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If time allows students will play an organized game of field hockey, for the players who are
finished with their portfolio. This will be used as an incentive for students to stay on top of their
portfolio, so less work will be needed on the day of the portfolio check.

Lesson Ten: Guest Appearance & Family Day
Objective:
The student will listen to any guest appearances in the classroom.
The student will teach the rules, strategies, and skills to family members during class.
Essential Academic Learning Reguirements:
H/F- 3.3 Use social skills to promote health and safety in a variety of situations.
Comm. 1.1
information.
Comm. 2.1.
Comm 3 .1.
HI F- 3.3 Use

Uses listening and observation skills and strategies to focus attention and interpret
Uses language to interact effectively and responsibly in a multicultural context.
Uses knowledge of topic/theme, audience, and purpose to plan presentations.
social skills to promote health and safety in a variety of situations.

Area: Classroom - large outdoor field
Eguipment:
Family lists of rules and how to play (if needed)
pucks or balls
nets
hockey sticks
survey
pencil /paper

•

Instructions:
Students will break down skills and teach our family members and guests how to play the game
of field hockey.
They will also teach them the rules and safety components to follow while in our gymnasium.
The students will then play the game of field hockey with family members.

•
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Unit: Bocce Ball
Lesson One:

I Lesson Two:

Lesson Three:

Lesson Four:

Learn and play a
similar game to
bocce ball

Rules, strategies
of bocce ball

Aiming for a
target while
using opposition

Lesson Seven:

Lesson Eight:

History of
bocce ball
investigations

Class
Presentations

'

Learn and play
some original
games of bocce
ball

I Lesson Six:
Playing the
game of bocce
ball

I Lesson Nine:
Portfolio check

'

Lesson Five:
Knocking out
opponents while
using force

I Les~on Ten:
Guest
Appearance &
Family Day

1

Five Dimensions of Multicultural Education:
The third dimension of equity pedagogy is focused in the sixth lesson. The game will be played
as a whole during this lesson. Students will all have equal opportunity to play as the others.

The first dimension of content integration is focused in lessons one and two. These lessons are
primarily learning games from a variety of cultures. The cultural games will be included in the
curriculum. Students will learn that there are games, although played in the United States now,
derived from other countries and other cultures.

The second dimension of multicultural education is knowledge construction and it is focused in
lesson seven. As students are investigating and reporting their games to the class they will be
finding many differences as well.
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Lesson eight focuses on the fourth dimension of prejudice reduction. After do investigations to
learn about different cultures, they will share their findings from the perspective of the culture
from which the game derived. By sharing where and how the games derived and changed
throughout time brings diversity to all lessons.

Lesson ten focuses on the fifth dimension of empowering school culture and social structure.
Students are encouraged to share what they have learned with their families and friends. Students
can also tell their families about some cultural games that were taught in lessons seven and eight.

Lesson One: Egyptian Rock Throw

Objective:
The student will learn about and play an original game of Bocce Ball - Egyptian Rock Throw
(boccerules.net, 2008).
Essential Academic Learning Requirements:
HI F -1.1 Develop fundamental and complex movement skills, as developmentally appropriate
HI F- 3.3 Use social skills to promote health and safety in a variety of situations.
Name: Egyptian Rock Throw
Origin: Egypt, Africa
Number of participants: 2 teams of 1-4 players
Area: Large outside flat surface
Equipment:
polished stones of different color
one stationary object (large rock)
Instructions:
Students will toss smooth, polished stones (balls) to see who can get closer the stationary object.
Players get a point from being the closest person to the stationary object.
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Each team takes turns, all players toss one object, then a second is thrown in rotation.
The first team or individual to 12 points is the winner and competes against another winning
team in the class.
Assessment:
Did the student play cooperatively with other students?
Did the student achieve the objective for this lesson?
Did the students follow all the rules for this game?

Lesson Two: Petanque
Objective:
The student will learn about and play an similar game to Bocce Ball - Petanque (Smith,
Germantown Academy, 2006). (Anton, L.S., 2008)
Essential Academic Learning Reguirements:

HI F -1.1 Develop fundamental and complex movement skills, as developmentally appropriate
HI F- 3 .3 Use social skills to promote health and safety in a variety of situations.
Name: Pentanque
Number of participants: individuals or teams
Area: large sandy or soft dirt/ grass surface
Eguipment:
A Petanque set:
consisting of a small ball called a coche
six larger metal balls called boules
a measure(for arguments sake)
cones, chalk or tape to mark starting circle
Instructions:
To play Petanque, players divide into teams composed of one, two, or three players.
After deciding who goes first, a player throws the coche (the target players aim for) from a
starting circle.
The rest of the game is spent trying to throw your boules closer to the coche than the other team.
After all boules have been thrown, the team with the closest boule receives a point for each boule
that is closer to the coche than their opponents.
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The first team to earn 13 points wins the game.
Rules
The challenge comes in trying to master your throwing skills and learning the strategy of the
game.
Flip a coin to see who goes first.
Boules must be thrown from within the starting circle and with both feet on the ground.
The aim is to throw the boule so that it comes to rest as close to the coche as possible; it is
allowable to touch or move the coche.
The player should stay in the circle until their boule has landed.
Next a player from the other team will have their throw.
They will step into the circle and try to land their boule closer to the coche - it is fully allowable
to knock your opponents boule out of the way as part of the process.
They must also only throw their own boules, they cannot borrow boules from a team mate.
The first team to 13 points wins the game.
There is no minimum or maximum number of ends that must be played.

Lesson Three: Rules, strategies of bocce ball
Objective:
The student will learn the rules and strategies of bocce ball.
Essential Academic Leaming Requirements:
H. F- 1.1 Develop fundamental and complex movement skills, as developmentally appropriate.
H. F- 1.2 Safely participates in a variety of developmentally appropriate physical activities.
H. F-.3 Understand the concepts of health-related physical fitness and develop and monitor
progress on personal fitness goals.
Area: Any
Equipment:
Lists of rules
bocce ball sets
Instructions
A game can be contested between two players, or two teams of two, three, or four.
A match is started by a randomly chosen side being given the opportunity to throw a smaller ball,
the jack from one end of the court into a zone at the far end of the court.
If they miss twice, the other team is awarded the opportunity to place the jack anywhere they
choose within the prescribed zone.
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At this time the team that attempted to put the jack into play first gets to roll the first ball.
The side that places the jack is given the opportunity to bowl first. Once the first bowl has taken
place, the other side has the opportunity to bowl.
From then on, the side which does not have the ball closest to the jack has a chance to bowl, up
until one side or the other has used their four balls.
At that point, the other side bowls its remaining bocce balls.
The team with the closest bocce ball to the jack is the only team that can score points in any
frame.
The scoring team receives one point for each of their balls that is closer to the jack than the
closest ball of the other team.
Games are played until the winning team reaches 13 points.
Players are permitted to throw the ball in the air using an underarm action.
Assessment:
Did the student follow the rules of bocce ball?
Can the student demonstrate how to throw the bocce ball correctly?
Can the student identify the jack and which team has the point?
Can the student verbalize how to keep score correctly?

Lesson Four: Aiming for a target while using opposition
Objective:
The student will learn how to aim while using opposition to throw.
Essential Academic Learning Requirements:
H. F- I. I Develop fundamental and complex movement skills, as developmentally appropriate.
H. F- 1.2 Safely participates in a variety of developmentally appropriate physical activities.
H. F-.3 Understand the concepts of health-related physical fitness and develop and monitor
progress on personal fitness goals.
Area: Large playing area
Equipment:
A Ball per student
Targets for each student
Station markers
Instructions:
Students will work in groups and rotate through the stations.
Each station will have a different size and length of target.
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Students will practice tossing the bocce ball at the target of different size targets ..
Students will travel to each station in 5 minute intervals to practice their arm swing, release, and
aiming for a target while "bocceing".
Students will then assess their own or have their partner assess them doing each station.
They will be assessed on whether they hit their target and whether they used enough force to
knock it over.
Students get into groups and practice correct arm swing and opposition of rolling without a ball.
Their peer students will critique their approach and arm swing and stepping with their opposite
foot.
There will be foot markers to show students where they need to step while rolling.
Next students will roll the ball, using the correct arm swing and ending on their opposite foot
(opposition).
The students will align their rolling arm with a line on the floor.
When they swing and release the ball it will follow along the line.
To challenge the students, have them practice trying to get ball to curve in either direction.
The arm swing will remain the same, and the release will change.

Lesson Five: Knocking out opponents while using force

Objective:
The student will learn how to knock out opponents ball while using force.
Essential Academic Learning Requirements:
H. F- I.I Develop fundamental and complex movement skills, as developmentally appropriate.
H. F- 1.2 Safely participates in a variety of developmentally appropriate physical activities.
H. F-.3 Understand the concepts of health-related physical fitness and develop and monitor
progress on personal fitness goals.
Area:
large outdoor field
Equipment:
A Ball per student
Targets for each student
Station markers
Instructions:
Students will work in groups and rotate through the stations.
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Each station will have a different size and length of target.
Students will practice tossing the bocce ball at the target of different size targets.
They will practice using different strengths of force for closer or farther targets.
Students will then assess their own or have their partner assess them doing each station.
They will be assessed on whether they hit their target and whether they used enough force to
knock it over.
Students will then use their aiming strategies from the earlier lesson to combine with their use of
force for varying lengths of playing field to complete a game ofbocce ball.

Lesson Six:
Objective:
The student will play the game ofbocce ball competitively with other students.
Essential Academic Leaming Requirements:
H. F- 3.3 Use social skills to promote health and safety in a variety of situations.
H. F- 2.1 Recognize patterns of growth and development
Name: Bocce Ball

Number of participants: 2 teams of 2 players
Area: Large flat surface
Equipment:
A Bocce Ball Set
Jack- small white ball for each team
4 bowls for each team with its own color
Instructions:
The object of the game is for one of the teams to get their balls closer to the jack, then the other
teams' ball.
The team who wins the coin toss chooses their colors.
They also are the ones who roll out the jack ( small white ball) to start the game.
Then they draw a two foot circle around the jack, only bocce balls that go inside the circle can be
counted for points.
The other player goes first and alternate turns.
They start behind the starting line and each player throws from that line.
Then each person rolls their own color balls one at a time.
Each player tries to roll their ball as close as possible to the jack.
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Eight balls are rolled out for each frame.
One team is awarded a point for the ball that is the closest inside the circle.
Teams may hit the other teams balls out of the way to score their ball closer.
Frames are bowled until one team accumulates 16 points to win.
Assessment:
Did the student follow the rules ofbocce balls taught in class?
Did the student work cooperatively with other students during this lesson?

Lesson Seven: Group Investigations of the game of Bocce Ball
Objective:
The student will investigate the origin and history of the game of bocce ball.
Essential Academic Learning Requirements:

ii·.;, . ..,.·.

Comm. 2.1. Uses language to interact effectively and responsibly in a multicultural context.
S/S- History 4.3 - Understands that there are multiple perspectives and interpretations of
historical events.
Social Studies Skills- 5.2- Uses inquiry-based research skills.
H/F - 3.3 Use social skills to promote health and safety in a variety of situations.
Area: Computer Lab or Library
Equipment:
Pencils I Paper
Computers
Access to Books
Portfolio
List of original I historical games of bocce ball:
Lawn Bowls (Masters, 1997)
Petanque
(Germantown Academy, 2006)
Pebble toss from Guinea
(Barbarash, 1997)
Curling
(Wikipedia, 2008)
Boccia
(Boccerules.net, 2008)
Bocce Softball from Italy
(Clements, 2003)
Instructions:
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All students will use the internet and the school library to look information on the history and
an historical game of bocce ball.
Students will be required to look up:
History and origin of the game
Information about the country of origin or culture
Rules of the game
Faults or fouls
Equipment used
At least one interesting thing about the sport.
Other historical games of bocce ball
Other parts of the world where this game is played.
Students will type up and print out a report to hand out to the other students.
Three teams of students will make a presentation to present during the following lesson.
Students will choose from a list of presentation ideas and at least one activity to engage the other
students in the class.
All students will put this information in their portfolio.

Lesson Eight:
Objective: The student will present their findings of the research in a class presentation.
Players: Groups or individuals
Essential Academic Learning Requirements:
Comm. 1.1
information.
Comm. 2.1.
Comm 3.1.

Uses listening and observation skills and strategies to focus attention and interpret
Uses language to interact effectively and responsibly in a multicultural context.
Uses knowledge of topic/theme, audience, and purpose to plan presentations.

S/S- History 4.3 - Understands that there are multiple perspectives and interpretations of
historical events.
Social Studies Skills- 5 .2- Uses inquiry-based research skills.
HI F- 3.3 Use social skills to promote health and safety in a variety of situations.
Area:
classroom
gymnasium
computer lab
Equipment:
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self assessment sheet
peer evaluation
teacher assessment
chairs
pencils/ paper
document camera
any equipment requested
Instructions:
Students will present the information on the historical game of Bocce Ball with their groups.
Group members will fill out a self assessment as well as a peer assessment of their group
members.
Students in the audience will take notes on their presentations and ask questions.
Students in the audience will do a peer evaluation of presenters.
Teacher will take notes and evaluate presenters.
Teacher will provide feedback to student and handout copies of information from presentation.
Assessment:
1---·-·

I Self assessment
Name:

I

Name of the historical game:
Group members names:
Answer the following questions on a scale of 1-5 :
l= lowest
2=low
3=medium
4=high

5= highest

1. How much did I participate in my group?
2. Do I feel that I did my best work?
3. Did I work well in my group?
4. My group would give me a
5. I deserve a
Comments:

grade.

grade.

I
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Peer evaluation of group members
Name:
Name of the historical game:
Group members names:
Answer the following questions on a scale of 1-5 :
4=high
l= lowest
2=low
3=medium

5= highest

1. How well do you feel your group worked cooperatively?
2. Did my group do their best work?
3.0ur group deserves a

'

grade.

4. Who in your group worked the harder than the others?
5. Who in your group do you feel could have worked harder?
Comments:

Peer evaluation of presenters
Name:
Name of the historical game:
Group members names:
Answer the following questions on a scale of 1-5 :
l= lowest
2=low
3=medium
4=high

I

5= highest

I. How enjoyable was the presentation?

2. How well did this group do teaching you about the historical game?
3. How well did the presenters do when speaking?
4. How well do you have an understanding of the culture of this game?
5. What grade do you think this group deserves?

I Comments:
I
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Lesson Nine: Portfolio check
Objective:
The student will collect and organize information and tum in their portfolio for a grade.
Essemial Academic Leaming Requirements:
HI F- 3.3 Use social skills to promote health and safety in a variety of situations
HI F- 4.2 Develop a health and fitness plan and a monitoring system.
H/F -1. l Develop fundamental and complex movement skills, as developmentally appropriate
Area: Any room
Equipment:
portfolios
lists of everything needed in portfolio
pencils
paper
crayons
If time allows:
bocce ball sets
cones to mark boundaries
Instructions:
Students will organize all information in their portfolio.
Students will tum in portfolio for grade.
Students will discard all unusable information in portfolio.
Students will put all bonus work into its appropriate sections.
Students will take notes from other students notes to add to their own portfolio.
Students will decorate a cover for their portfolio.

Lesson Ten: Guest Appearance & Family Day
Objective:
The student will listen to any guest appearances in the classroom.
The student will teach the rules, strategies, and skills to family members during class.
Essential Academic Leaming Requirements:
H/F- 3.3 Use social skills to promote health and safety in a variety of situations.
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Comm. 1.1
Uses listening and observation skills and strategies to focus attention and
interpret information.
Comm. 2.1. Uses language to interact effectively and responsibly in a multicultural context.
Comm 3.1.
Uses knowledge of topic/theme, audience, and purpose to plan presentations.
HI F- 3.3 Use social skills to promote health and safety in a variety of situations.

Area: Classroom - large outdoor field
Equipment:
Family lists of rules and how to play (if needed)
bocce ball set
survey
pencil /paper
Instructions:
Students will break down skills and teach our family members and guests how to play the game
of bocce ball.
They will also teach them the rules and safety components to follow while in our gymnasium.
The students will then play the game of bocce ball with family members.
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(
CHAPTER V
SUMMARY, CONCLUSIONS, and RECOMMENDATIONS

Summary
This project was completed with the purpose of offering teachers a supplementary
handbook to use to implement a multicultural aspect into their regular physical education
classroom. This is dependent upon the use of a computer lab and the amount of class time
available for individual classes in their physical education class. The need for multicultural
education in physical education is shown through transforming the current curriculum into a vast
array of cultural sport history and a student investigation into the world of diversity. Much of the
material available to the researcher was geared toward multicultural education in the general
education classroom. Culturally responsive pedagogy in physical education encourages the
physical educator to be aware of social trends, languages, and customs of their diverse student
population as well as guide the students to be more respectful and aware of others' cultural
history.

Conclusions
After careful review of the literature, it can be concluded that multicultural physical
education can be a great success for the students involved. Students will be able to view sports
and games from the perspective of others' cultures. Students of all ages and backgrounds can
benefit from having experienced a genre of multicultural activities. It is evident that physical
education is one of the few disciplines that does not incorporate multicultural as compared to
other disciplines throughout elementary school. This project will guide educators to a physical
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education curriculum that encourages all students to have knowledge of world cultures and an indepth knowledge of one culture other than their own. They will gain a deeper understanding and
be more sensitive to diversity after these lessons.

Recommrmdmton!l
It is highly recommended that teachers become acquainted with the many areas of
multicultural education. This project was developed as a curricular guide to assist physical
education teachers in integrating multicultural games into their classrooms. This project is meant
to be changed and transformed to fit the needs of each physical education program and the
students in it. There are far too few pieces of literature on multicultural physical education
available. The internet and literature can be a valuable resource. Lest we forget about human
experience, a guest speaker from a different culture or ethnicity will be an invaluable learning
experience for students. It is recommended that teachers stay current with the teachings of
multicultural education and physical education. It is also recommended that this study be
expanded upon to include other disciplines. This study could be a curriculum that is multidimensional and cross-cultural, if implemented correctly and had the support of the entire staff.
This study should used as a stepping stone in other research studies to incorporate multicultural
education to all areas of study via physical education.
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